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The B.E.S.T. Mathematics Coaching Toolkit is designed to support mathematics coaches in planning, implementing and sustaining high-quality coaching practices aligned to Florida’s Benchmarks for Excellent Student Thinking (B.E.S.T.) Standards for Mathematics and the Mathematical Thinking and Reasoning Standards (MTRs). Developed by the B.E.S.T. Mathematics Coaches, this toolkit provides practical, ready-to-use templates that streamline coaching work while keeping the focus on improving instructional practice and student learning in mathematics.

The toolkit offers a structured collection of templates to support key components of effective mathematics coaching, including instructional planning, data analysis, observation and feedback, professional learning, and collaborative reflection. These tools are intentionally aligned to the B.E.S.T. Instructional Guide for Mathematics (B1G-M) and the B.E.S.T. Instructional Guide for Mathematics Interventions (B1G-MI), ensuring coherence between coaching actions and classroom instruction. Using these templates, coaches can offer more consistent support for teachers in implementing benchmarks-aligned, high-quality mathematics instruction across Tier 1, Tier 2 and Tier 3 settings.

In addition to promoting consistency and clarity, the B.E.S.T. Mathematics Coaching Toolkit is designed to be flexible and adaptable. Coaches may use templates to meet district, school or teacher needs while maintaining alignment to evidence-based practices. This toolkit is intended to reduce planning time, strengthen coaching conversations and support meaningful instructional changes that lead to improved student outcomes in mathematics.
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The goal of coaching for learning and teaching is to improve student learning outcomes in mathematics by strengthening instructional practice through intentional, data-informed coaching cycles grounded in the cognitive science of learning. Coaching for learning and teaching keeps the focus where it belongs — on student thinking, reasoning and progress toward mastery of the B.E.S.T. Standards for Mathematics and the Mathematical Thinking and Reasoning Standards (MTRs). Coaching decisions are guided by evidence of student learning and informed by research on how students acquire, retain and apply knowledge over time.
Effective coaching for learning and teaching is built on the strategic use of data to identify student strengths, learning gaps and instructional barriers. Coaches and teachers collaboratively analyze multiple sources of data, including classroom assessments, progress monitoring and student work, to determine instructional priorities and next steps. This process supports targeted adjustments to instruction that strengthen long-term retention, support accurate retrieval of prior learning and reduce cognitive overload so students can engage more deeply with mathematical ideas. Coaching efforts are centered on the direct impact on student learning rather than focusing solely on teacher actions in isolation.
A key component of student-centered coaching is alignment to tiered instruction within a multi-tiered system of support (MTSS), informed by what we know about how learning develops over time. Coaching supports high-quality Tier 1 instruction for all students by emphasizing explicit instruction, purposeful practice, meaningful feedback and opportunities for students to make connections across concepts. Coaches also strengthen Tier 2 and Tier 3 practices when additional support is needed by helping teachers scaffold learning, revisit prerequisite knowledge, and provide structured opportunities for distributed practice and reinforcement. Tier 2 and Tier 3 supports are layered alongside Tier 1 instruction to ensure coherence, continuity and appropriate cognitive support for students.
Through collaborative goal setting, focused observation, reflective feedback and ongoing progress monitoring, student-centered coaching builds teacher capacity and promotes sustainable instructional improvement. Coaching conversations are anchored in how students process information, develop understanding and move knowledge into long-term memory. The goal is to ensure every student receives the right instruction at the right time, has access to structured opportunities to practice and retrieve learning, develops confidence in their mathematical abilities, and makes measurable progress toward grade- or course-level expectations. This approach creates a learning environment of continuous improvement where instructional decisions are driven by student evidence and shaped by an understanding of how learning actually happens, not just how teaching is delivered.
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	Coach: 
	Teacher(s): 

	Dates of Coaching Cycle: 
	Coaching Focus:

	Standards-Based Goal
What is the goal for student learning?

	Instructional Practice
What instructional practices will help students reach their goal?
	Instructional Coaching
What coaching practices were implemented during this coaching cycle?
	Teacher Learning
As a result of coaching, what instructional practices are being used on a consistent basis?
	Student Learning
How did student learning increase because of the coaching cycle?

	Learning Goal:




Benchmark(s): 




Baseline Data:
___ Emerging
___ Developing
___ Meeting
___ Exceeding
___ % of students were able to demonstrate proficiency of the learning goal.
	The teacher will: 
	The coach and teacher did…
(Circle all that apply.)
· Goal setting
· Creating learning goals
· Co-teaching
· Analysis of student work
· Collecting student evidence during the class period
· Collaborative planning
· Shared learning to build knowledge of content and pedagogy
· Other:
	The teacher will…
	Student Learning
How did student learning increase because of the coaching cycle? 



Post-Assessment Data:
___ Emerging
___ Developing
___ Meeting
___ Exceeding
___ % of students were able to demonstrate proficiency of the learning goals

Follow-up for students who didn’t reach the goal:



	TEACHER REFLECTIONS
	COACH REFLECTIONS

	How did the coaching cycle support students’ learning?


	What coaching moves most supported the coaching cycle?




	Were there any challenges or missed opportunities during the coaching cycle?






	Were there any challenges or missed opportunities during the coaching cycle?





	What are some next steps for your teaching because of the coaching cycle?






	What are some next steps for your coaching because of the coaching cycle? 
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COACHING CYCLE LOGS 			Date _____________
	Teacher: 
Coach: 
Coaching Focus: 


Coaching Log 1: Parameters
	Date:

	1. Scheduling
· Based on our goal for student learning, what days and times work to plan? (To be done once per week)

· When will we partner in the classroom to help students meet the goal that we’ve chosen?

1. Communication
· Outside of scheduled planning times, how do you prefer to communicate? (written, verbal or both)

1. Co-Planning
· Is there a typical planning template or structure that you use?

· Are there any students with accommodations in your class?

· What curricular resources will we be using?

IV.      Co-Teaching   
· Are you okay if we jump in when the co-teacher is leading instruction or do you prefer for us each to only teach our designated parts?

· How will we handle student behavior?

· What are your established rules and procedures?


	Notes and Next Steps:







Coaching Log 2: Coaching Cycle Goal
	Date:

	Guiding Questions:
· What is/are the learning goal(s) for this coaching cycle? 

· What do we want the students to learn because of the coaching cycle?

· What prior knowledge should students have for this cycle?


· What benchmark(s) are linked with this goal?

· Is there any student data that will help us set a goal?


	Notes and Next Steps:



Coaching Log 3: Learning Goal
	Date:


	Guiding Questions:
· What is/are the learning goal(s) or success criteria that will help the students reach the goal? 

· Do the goals balance what students need to know, understand and do?

· Are all the goals directly aligned with the goal for the coaching cycle?

· Are the goals written in a student-friendly language?

· Are goals written with horizontal and vertical alignment in mind?



	Notes and Next Steps:

















 Coaching Log 4: Plan for the Pre-Assessment
	Date:

	Guiding Questions:
· How will we assess the students to measure growth across the coaching cycle? 

· Is there an existing assessment we can use, or do we need to create our own?

· Does the assessment align with the learning goals?

· When will we meet again to analyze the data that we collect?


	Notes and Next Steps:






Coaching Log 5: Baseline Data
	Date:

	Guiding Questions:
· How did the students perform on the pre-assessment?
	% emerging
	% developing
	% meeting
	% exceeding

	
	
	
	



· Does the data indicate ways in which we should modify or prioritize the learning goals? Do students have all necessary background knowledge? If so, how?

· Based on the data, what is our first step in instruction?



	Notes and Next Steps:





Coaching Log 6: Plan with Student Evidence
	Date:

	Guiding questions for analyzing the student evidence:
· Do we have evidence from the last lesson that will inform us where students are now?

· If so, what patterns do we see relative to the learning goal for the lesson? 

· Based on the data, what is our plan for differentiating the instruction?


	Guiding questions for co-planning the instruction:
· What is/are the learning goal(s) for the upcoming lesson?

· How will students demonstrate their understanding of the learning goal(s)?

· What is the structure of the lesson? What needs to be happening in each component?

· What resources and materials will we need to prepare?

· How will we work together to deliver instruction and to manage student behavior? How will we provide corrective feedback?


· What opportunities will be provided for practice throughout cycle?


	Notes and Next Steps:





Coaching Log 7: Teacher and Student Learning
	Date:

	Guiding Questions:
· How have you grown professionally because of the coaching cycle? What new instructional practices are you using on a regular basis?

· What are you seeing your students do because of our coaching cycle?

· How did students grow from the beginning of the cycle to the end?
	
	% emerging 
	% developing 
	% meeting  
	% exceeding

	Pre-assessment
	
	
	
	

	Post-assessment
	
	
	
	


· What support will be given to students who did not meet the goal?

· How can I continue to support you even though the cycle is finished? What is your plan to continue your practice?


	Notes and Next Steps:






Coaching Log 8: End-Of-Cycle Reflection
	Date:

	Guiding Questions for the Teacher:
· How did the coaching cycle support the students’ learning?
· Were there any challenges or missed opportunities during the coaching cycle?
· What are some next steps for your teaching because of the coaching cycle?

Guiding Questions for the Coach:
· What coaching moves supported you, as a learner, throughout the coaching cycle?
· Were there any challenges or missed opportunities during the coaching cycle?
· What are some next steps for your coaching because of the coaching cycle?

	Notes and Next Steps:







	Coach’s plan for follow up:
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Data Collection
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Student Work Analysis
	Benchmarks
	Task

	
	

	Vertical and Horizontal Alignment

	

	Observations 
	Strengths

	
	

	
	                    Common Misconceptions

	
	

	
	

	Error Analysis and Discussion

	

	Determine and Implement Next Steps

	

	



Observation Data Collection Tool
	Teacher:




	Date:
	Time:
	Benchmarks:






	Student Moves:














	Teacher Moves: 










	Summary:








Student Observation Tool
Date of observation: ___________________
Learning Goal of Lesson:


	Student:
	Student:
	Student:

	Student:

	Student:


	Student:

	Student:

	Student:

	Student:

	Student:


	Student:

	Student:

	Student:

	Student:

	Student:


	Student:

	Student:

	Student:

	Student:

	Student:


	Student:

	Student:

	Student:

	Student:

	Student:




Walkthrough Tool					Date __________________
	Grade Level/Course:
	

	Teacher:
	

	Instruction 
	Teacher Moves
	Student Moves

	Benchmarks-Aligned, High-Quality Instruction 
· Tasks aligned to grade level and benchmarks
· Horizontal and vertical alignment
· Academic language used
· Wait time implemented
· Higher-order questioning
· Checks for understanding
	
	

	Student Success 
· Explains mathematical thinking
· Learning goals posted
· Productive struggle
· Uses appropriate tools
	
	

	Monitoring/Formatives
· Teacher circulates to monitor student work
· Formative assessment used to monitor instructional success
	
	

	Differentiated Support
· Scaffolds used, when appropriate
· Supports are individualized
· Accommodations are used as appropriate
· Reflection on progress
	
	

	Learning Environment 
· Rules and procedures 
· Classroom environment
· Materials prepped
· Transitions
	
	

	Additional
·  
·  
·  
·  
·  
·  
	
	














Planning
















Lesson Plan Template
	Topic:  

	Mathematics Benchmark(s): 
 
Connecting Benchmark(s): 


	Teacher Moves 
	Student Moves 

	 


	 

	Learning Goal(s):  
 


	Vertical and Horizontal Alignment:



	Common Misconception(s) or Error(s): 

 

	Materials: 

  

	Key Vocabulary for Previewing:  

 

	Tier 1 Instruction: 
 
 
 

	Check for Understanding: 
 

	Universal Design for Learning 

	Multiple Means of Engagement 
	Multiple Means of Representation 
	Multiple Means of Action and Expression 

	 


	 
	 




Lesson Plan Template                                                  Date______________
	Benchmark(s):


	Whole Group:
	Small Group:

	Instruction: 


	Group 1:


Group 2:
 

Group 3:


Group 4:  




	Questions:



	Learning Goal: 

	Vertical and Horizontal Alignment:

	Common Misconception(s):



	Resource(s) Used: 



	Independent Work: 



	Formative Assessment:

	Summative Assessment:

	Academic Vocabulary:



Co-Teaching Lesson Plan					Date:_______________
Learning Goal:
	What is the breakdown of the lesson?
	What will each piece look like? 
	What student data will be collected for the purpose of formative assessment?
	Who will take the lead for each part? What will the other person do?

	I DO: 






	








	
	

	 WE DO:







	










	
	

	YOU DO: 
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