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Florida’s Grades PreK-5 Literacy 
Instruction Practice Profile

about:blank


www.FLDOE.org
2

Objective

• Increase the understanding of Florida’s Grades 
PreK-5 Literacy Instruction Practice Profile and 
evidence-based practices for improvement of 
literacy instruction.
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Handout 2

PreK-5 Practice Profile: Desired Outcomes

• Increase the percentage of students ready to learn 
when entering kindergarten

• Increase the percentage of students reading on 
grade level by the end of third grade

• Close the achievement gap
• Rank #1 nationally in fourth grade reading on the 

National Assessment of Educational Progress
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Sections of the PreK-5 Practice Profile

• Philosophy, Values and Guiding Principles
• Core Components:

• Explicit Instruction
• Systematic Instruction
• Scaffolded Instruction
• Corrective Feedback
• Differentiated Instruction

• Glossary
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Philosophy, Values and Guiding Principles

Grades PreK-5 literacy instruction includes the 
continuum of literacy development from emergent 
literacy to early literacy and reading. The PreK-5 
Practice Profile is based on:

• Section 1003.4201, Florida Statutes, which specifies 
the comprehensive system of reading instruction 
requirements for students enrolled in PreK through 
grade 12; and

• Rule 6A-6.053, Florida Administrative Code, defines 
reading instruction for grades K-12.
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Philosophy, Values and Guiding Principles, 
Continued
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Philosophy, Values and Guiding Principles, 
Continued

PreK-5 literacy instruction includes the continuum of 
literacy development from emergent literacy to early 
literacy and reading. The PreK-5 Practice Profile is 
aligned to:

• Florida Early Learning and Developmental Standards 
for Language and Literacy (FELDS); and

• Benchmarks for Excellent Student Thinking (B.E.S.T.) 
English Language Arts (ELA) Standards.
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The PreK-5 Practice Profile is informed by four types 
of classroom assessment:

• Screening;
• Progress Monitoring;
• Diagnostic; and
• Summative.

Philosophy, Values and Guiding Principles, 
Continued
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Ready, Set, Let’s Go!
w

w
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Handout 1

Core Component: Explicit Instruction
Core Component Contribution to the 

Desired Outcomes
Accomplished Use 

Explicit instruction is 
intentional teaching 
with a clear and direct 
presentation of new 
information to learners, 
which does not require 
student inferencing 
during the introduction 
of new or previously 
taught content, 
concepts or skills. One 
example is the gradual 
release model.

Explicit instruction 
contributes to the 
learner’s clear 
understanding of newly 
introduced or retaught 
content, concepts and 
skills, positive 
engagement in relating 
to the new learning and 
strong early literacy 
progress.

1. Introduces the new content, 
concept or skill clearly and 
directly.

2. Models or demonstrates use 
of the new or retaught 
content, concept or skill.

3. Provides clear visual and/or 
auditory examples (and non-
examples when needed) to 
illustrate specific application 
of content, concept or skill.

4. Provides learners frequent 
opportunities for guided and 
independent practice of new 
content, concept or skill.
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Handout 1

Explicit Instruction: Ineffective Use
Ineffective Use

1. Introduces new content, concept or skill 
indirectly, relying upon student inferencing; 
does not provide clear and concise 
explanation.

2. Provides instruction without modeling or 
demonstrating new or retaught content, 
concepts or skills; does not clarify potential 
misconceptions.

3. Provides instruction without visual and/or 
auditory examples and non-examples; does 
not illustrate specific application of new 
content, concepts or skills.

4. Provides instruction without follow-up 
opportunity for learners to practice new 
content, concepts or skills; does not guide 
learners toward independence as soon as 
possible.

about:blank


www.FLDOE.org
12

Grade-level 
benchmarks?

Clear examples
(and non-examples)?

New or previously taught content, 
concept or skill?

Modeling and 
demonstration?

Guided and independent 
practice?

Handout 1

Core Component: Explicit Instruction

Scenario:
A fourth grade teacher is about to begin 
instruction with ELA.4.R.2.2 as the spotlight 
benchmark (Explain how relevant details 
support the central idea, implied or 
explicit.). Describe how the teacher could 
provide explicit instruction. 

about:blank


www.FLDOE.org
13

Handout 1

Core Component: Systematic Instruction
Core Component​ Contribution to the 

Desired Outcomes
Accomplished Use​

Systematic 
instruction is a 
planned sequence that 
includes a 
logical progression of 
content, concepts and 
skills, from simple 
to complex, 
with cumulative
teaching/review 
and practice to 
enable learners to 
achieve learning goals.​

Systematic 
instruction contributes 
to the learner’s 
continuous acquisition 
of increasingly 
complex content, 
concepts and skills in 
order to become a 
confident reader. It 
decreases the prospect 
of a learner developing 
a reading difficulty 
over time.​

1. Uses a logical progression 
of content, concept and 
skill, proceeding from 
simple to more complex.​

2. Conducts a 
cumulative review, enabling 
learners to make 
connections to previously 
learned material.

3. Provides opportunities 
for students to 
practice previously taught 
content, concepts and skills 
to progress toward 
learning goals.​
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Handout 1

Systematic Instruction: Ineffective Use
Ineffective Use

1. Teaches content, concepts or skills 
that do not proceed from simple to 
more complex.

2. Does not provide cumulative reviews 
for learners to build content, 
concepts and skills or make 
connections to new and previously 
learned material.

3. Does not provide opportunities for 
learners to practice new and 
previously taught content, concepts 
and skills in order to progress toward 
learning goals.
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Grade-level 
benchmarks?

Connections to previously 
learned material?

Cumulative review?Logical progression of concept
and skill?

Opportunities to practice to 
progress toward learning 

goals?

Content, concepts and skills move 
from simple to more complex?

Handout 1

Core Component: Systematic Instruction

Scenario:
A first grade teacher is introducing a new 
spelling pattern focused on a vowel team to 
make the long ē vowel sound. Describe how 
the teacher could provide systematic 
instruction as the new spelling pattern is 
introduced.
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Handout 1

Core Component: Scaffolded Instruction
Core Component Contribution to the 

Desired Outcomes
Accomplished Use

Scaffolded instruction is 
the intentional support 
provided by a teacher for 
learners to carry out a task 
or solve a problem, to 
achieve a goal that they 
could not do without 
support. It is temporary 
support matched to the 
current understanding or 
skill level of learners. The 
intent is to provide a 
decreasing level of support 
until learners are 
empowered to perform 
independently.

Scaffolded instruction 
contributes toward the 
quality of a learner’s efforts 
in relating to new or 
unfamiliar content, 
concepts and skills that 
fortify the development of 
language and literacy skills 
orally and in written form.

1. Identifies learners who are having 
difficulty carrying out a task or 
solving a problem on their own.

2. Provides intentional support 
matched to the learner’s need, such 
as asking an open-ended question, 
providing prompts and cues, 
breaking down the problem into 
smaller steps, using visual aids, 
providing an example or offering 
encouragement.

3. Monitors the learner’s response to 
the scaffold and provides the next 
level of support needed on a scale 
from intense to moderate, gradually 
releasing ownership of learning to 
the student until they are able to 
perform the task independently.
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Handout 1

Scaffolded Instruction: Ineffective Use
Ineffective Use

1. Overlooks learners having difficulty 
carrying out a task or solving a 
problem on their own.

2. Does not provide appropriate 
support that relates to the needs of 
the learner.

3. Does not monitor learner response 
to scaffolding; does not identify next 
level of requisite support for further 
learning; does not empower the 
learner to perform the task 
independently.  
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Handout 1

Core Component: Scaffolded Instruction

Grade-level 
benchmarks?

Identifies learners who are having
difficulty? 

Provides intentional, temporary 
support matched to learner’s 

need?

Monitors the learner’s 
response to the scaffold?

Gradually releases ownership 
toward independent tasks?

Participants with Last Names A-M:
What key words describe scaffolded instruction?
Participants with Last Names A-M:
What key words describe scaffolded instruction?

Participants with Last Names N-Z:
What is an example of a scaffold for students who 
are challenged by reading and comprehending 
grade-level text?
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Handout 1

Core Component: Corrective Feedback
Core Component Contribution to the 

Desired Outcomes
Accomplished Use

Corrective feedback is 
clearly communicated, 
timely and 
developmentally 
appropriate information 
aligned to learning goals 
or objectives that 
specifically addresses 
learners’ errors or 
misconceptions. It is 
one type of ongoing 
instructional feedback.

Corrective feedback 
contributes to a 
learner’s awareness of 
errors and increases self-
correction and self-
regulation, the quality of 
a learner’s literacy 
engagement, motivation 
and independence for 
improved performance, 
behavior and academic 
achievement.

1. Identifies learner’s 
misunderstanding/error 
relative to the target 
instructional goal. 

2. Communicates 
immediate/timely feedback 
clearly using student-friendly 
language.

3. Provides the learner the 
opportunity for timely self-
correction.

4. Repeats the process as 
needed or confirms accuracy 
based on learner response.
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Handout 1

Corrective Feedback: Ineffective Use
Ineffective Use

1. Overlooks learner’s 
misunderstanding/error relative to 
the target instructional goal.

2. Provides no feedback to learner 
response.

3. Provides the learner no opportunity 
for self-correction.

4. Provides no confirmation or follow-
up correction of the learner’s 
accurate or inaccurate response.
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Handout 1

Core Component: Corrective Feedback

Grade-level 
benchmarks?

Developmentally 
appropriate?

Identifies learner’s 
misunderstanding/error relative to

target goal? 

Communicates in a 
clear and timely manner?

Provides the learner 
opportunity 

for self-correction?

Repeats the process as needed
or confirms accuracy based on

learner response?

Scenario:
A student makes an encoding error and writes 
“fn” for the word “fun.” The teacher provides the 
following corrective feedback: “In your writing, 
make sure all of your words include at least one 
vowel.”
How could the teacher provide corrective 
feedback as described in the Practice Profile?
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Handout 1

Core Component: Differentiated Instruction
Core Component Contribution to the 

Desired Outcomes
Accomplished Use

Differentiated instruction 
is adapting instruction in 
response to the distinct 
assessed skills and needs 
of individual learners in 
order to increase their 
access and opportunities 
to meet specific learning 
goals.

Differentiated instruction 
contributes to the refined 
understanding of specific 
content, concepts and 
skills within each learner’s 
distinct range of 
understanding and 
independent practice that 
improves individual 
abilities to successfully 
engage in comprehension, 
fluency/decoding, letter-
word reading, vocabulary 
and writing.

1. Delivers individualized 
instruction using one or more 
of the following adaptations to 
meet specific learning needs of 
each learner or group of 
learners: the content (what is 
taught), process (how learning 
is structured), product (what is 
produced and assessed) and/or 
the physical learning 
environment.

2. Monitors the ongoing 
understandings and progress 
toward meeting specific 
learning goals to determine 
further adaptations.
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Handout 1

Differentiated Instruction: Ineffective Use
Ineffective Use

1. Delivers generalized instruction using 
none of the following adaptations: 
content, process, product or physical 
environment; does not address specific 
needs of individual learners or groups of 
learners.

2. Does not monitor learner’s ongoing 
understandings and progress toward 
meeting specific learning goals to 
determine further adaptations.
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Handout 1

Core Component: Differentiated Instruction

Grade-level 
benchmarks?

Increases access to 
meet learning goals?

Delivers individualized 
instruction?

Content?
Process?

 Product?

Monitors the ongoing 
understandings and progress 

toward learning goals?

Scenario:
A second grade class is reading Give Bees a 
Chance with a focus on the ELA.2.R.3.2 
benchmark (Retell a text to enhance 
comprehension: Use the central idea and relevant 
details for an informational text.). Using data, how 
could the teacher differentiate instruction for 
students based on the content, process, product 
or physical environment?
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Handout 3

Application

While watching the video, jot 
down notes on Handout 3 to 
answer the questions below.
• Which components of 

instruction did you observe in 
the lesson and how were they 
demonstrated by the teacher? 

• How could the teacher 
integrate other components of 
instruction into the lesson?
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Upcoming Webinar
Florida’s Grades 6-12 Literacy Instruction Practice Profile
• When: April 10, 2025, 3:00-4:15 PM ET
• What: Develop an understanding of Florida’s Grades 

6-12 Literacy Instruction Practice Profile
• Clearly defines evidence-based instructional 

practices of core reading instruction
• Audience: district administrators, school 

administrators, literacy coaches and teachers
• Meeting Link: 

https://us02web.zoom.us/meeting/register/Mkaz1IO
4TG-V1QjrSdA9qQ   
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Resources

All of the resources 
from the webinar will 
be posted on the Just 
Read, Florida! website.

http://www.fldoe.org/
https://www.fldoe.org/academics/standards/just-read-fl/
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Feedback
Your feedback is important to us.
Please complete this brief survey!

Survey Link

http://www.fldoe.org/
https://www.surveymonkey.com/r/JX5B5H2
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Thank You!

Rebecca Burnum
Rebecca.Burnum@fldoe.org 

Heidi Walker
Heidi.Walker@fldoe.org 

about:blank
mailto:Rebecca.Burnum@fldoe.org
mailto:Heidi.Walker@fldoe.org


www.FLDOE.org
30

www.FLDOE.org

about:blank

	Florida’s Grades PreK-5 Literacy Instruction Practice Profile
	Objective
	Slide Number 3
	Slide Number 4
	Slide Number 5
	Philosophy, Values and Guiding Principles, Continued
	Slide Number 7
	Slide Number 8
	Ready, Set, Let’s Go!
	Core Component: Explicit Instruction
	Slide Number 11
	Core Component: Explicit Instruction
	Slide Number 13
	Slide Number 14
	Slide Number 15
	Slide Number 16
	Slide Number 17
	Slide Number 18
	Slide Number 19
	Slide Number 20
	Slide Number 21
	Slide Number 22
	Slide Number 23
	Slide Number 24
	Application
	Florida’s Grades 6-12 Literacy Instruction Practice Profile
	Resources
	Feedback
	Thank You!
	Slide Number 30



