Webinar: Evidence-Based Practices in Content Area Instruction

Transcript
00:00:00 Speaker 1
Good afternoon, everybody.
00:00:01 Speaker 1
Thank you so much for joining us today.
00:00:03 Speaker 1
I'm Randi Shiver here at Just Read, Florida!, and we are just really fortunate to have Laurie Lee and Kevin Smith from FCRR here with us today with a presentation on evidence-based practices and content area instruction.
00:00:16 Speaker 1
So we are continuing to work on providing content for our audience on secondary literacy instruction, and we feel like this is a good fit to help continue our efforts in addition to our secondary power hours and secondary
00:00:30 Speaker 1
book study.
00:00:31 Speaker 1
So I will go ahead and turn it over to Kevin and Laurie to get started with their presentation today.
00:00:35 Speaker 1
So thank you so much for joining us.
00:00:39 Speaker 2
Thanks so much, Randi, and thanks for everyone who's here.
00:00:41 Speaker 2
We really appreciate you all taking the time.
00:00:43 Speaker 2
And Laurie, what do we have to share with them?
00:00:47 Speaker 3
Okay, well, go ahead and get started.
00:00:48 Speaker 3
It is good to be with you this afternoon.
00:00:51 Speaker 3
So a little bit about our goals and objectives, and then we'll fill you in on some of the work that we've been doing together, both in Florida and around the country.
00:01:02 Speaker 3
So we want to overview some evidence-based practices in literacy for adolescents, and those recommendations will come from the Improving Adolescent Literacy Practice Guide.
00:01:14 Speaker 3
So Kevin's going to share a little bit about that or those practices with you.
00:01:19 Speaker 3
We'll also present an infographic to you, and we're going to engage in that infographic throughout our time together.
00:01:26 Speaker 3
And so as much as possible, we want this to be interactive and collaborative, and so we hope to
00:01:32 Speaker 3
elicit your participation throughout the next hour or so together.
00:01:37 Speaker 3
And then we want to debrief a little bit with you throughout and then at the end of our time as we think about how we might incorporate these practices into instruction and how we might support teachers in doing so.
00:01:51 Speaker 3
And of course, any questions that you have, we are more than glad to answer and we'll wrap things up here in about an hour.
00:01:59 Speaker 3
Okay, Kevin.
00:02:01 Speaker 2
Sure.
00:02:01 Speaker 2
Thanks so much, Laurie.
00:02:03 Speaker 2
And I just wanted to mention that we've been, as Laurie mentioned, doing this work across the United States.
00:02:08 Speaker 2
And there's, I mean, adolescent literacy is a hot topic everywhere we go now.
00:02:11 Speaker 2
And we thank you for the work that we do.
00:02:13 Speaker 2
We hear all over the place that it is hard and that there are challenges, but that we know it needs to happen.
00:02:19 Speaker 2
And we have met so many passionate people for this work.
00:02:22 Speaker 2
And we thank you all for all that you do every day.
00:02:24 Speaker 2
And we know it doesn't get any easier as the students get older and the techs get more challenging, the tasks get more challenging.
00:02:30 Speaker 2
So our
00:02:31 Speaker 2
the day is to try to help share what we know are evidence-based practices that can work with their older students to help them comprehend text in the best possible way they can.
00:02:40 Speaker 2
So that and I just wanted to share this work is coming out of partnership work that we have across a couple of states.
00:02:47 Speaker 2
So we actually have a wonderful partnership with the Panhandle Area Education Consortia with some districts that are right around Tallahassee that we've been doing work with over the last few years.
00:02:57 Speaker 2
We also have an Adolescent Literacy Alliance where we connect folks from across the United States.
00:03:02 Speaker 2
We have 20 some odd states now who have joined us to talk about this topic across the United States and some of the challenges and successes that we're seeing.
00:03:10 Speaker 2
Then Laurie will share a little bit about some work we've been doing in Mississippi as well.
00:03:13 Speaker 3
Right.
00:03:14 Speaker 3
So in Mississippi, they've recognized the need for some work in the adolescent literacy world.
00:03:20 Speaker 3
And we're thinking grades 4 and up particularly.
00:03:24 Speaker 3
If you know anything about Mississippi, you may know a bit about their story.
00:03:28 Speaker 3
It's oftentimes called the Mississippi Miracle.
00:03:30 Speaker 3
They like to refer to it as the Mississippi Marathon because it's been a lot of work by a lot of people over an extended period of time.
00:03:38 Speaker 3
And that is their work with K-3.
00:03:40 Speaker 3
And they've done a great deal to improve the literacy
00:03:43 Speaker 3
skills and abilities of their students in the primary grades, and that's just been a joy to see.
00:03:49 Speaker 3
Kevin was involved with that work from the very beginning, and I hopped on board when I came over to FCRR.
00:03:55 Speaker 3
But now they really want to focus on grades 4 and up, and we have been involved in a partnership there.
00:04:02 Speaker 3
for several years now focused on adolescent literacy.
00:04:05 Speaker 3
And now they have an official pilot project that we're working on.
00:04:10 Speaker 3
And we're working with three different districts in the state.
00:04:13 Speaker 3
And so we've been touring Mississippi, and we'll continue to do those tours for a little while longer, where we've been sharing these practices in those districts over five different sessions that we'll be conducting with them.
00:04:26 Speaker 3
And then we'll be working with administrators at the end of the time that we've been working
00:04:32 Speaker 3
with our teachers.
00:04:33 Speaker 3
So we'll have a couple of sessions with them as well.
00:04:36 Speaker 3
And they're really, the goal is to increase the literacy skills of adolescents by supporting them throughout the school day with solid instruction in English language arts, in social studies and science.
00:04:50 Speaker 3
And so we're not trying to make our content area teachers reading teachers, but they are the literacy leaders in their classrooms.
00:04:57 Speaker 3
And so we challenge them to take on that role and to
00:05:02 Speaker 3
integrate some evidence-based literacy practices into what they do so that throughout the course of the school day, students can be supported.
00:05:10 Speaker 3
And so that's certainly the goal.
00:05:12 Speaker 3
And Kevin's going to share with you a little bit about the foundation for the work that we're doing, not only in Mississippi, but the work we've done here in Florida and throughout the Southeast as well.
00:05:25 Speaker 2
Perfect.
00:05:26 Speaker 2
Thanks so much, Laurie.
00:05:27 Speaker 2
So as we get started, a few things I want to talk about.
00:05:30 Speaker 2
All the strategies we're going to share come from the Institute of Education Science Practice Guide.
00:05:35 Speaker 2
There are many of them, and the one we're going to focus on today is adolescent literacy.
00:05:39 Speaker 2
They're all available at the What Works Clearinghouse website, and these truly are the strongest level of evidence that are available for certain topics.
00:05:47 Speaker 2
So when I say that the practice guide focuses on adolescent literacy,
00:05:52 Speaker 2
They're researchers who looked at 20 years of research in adolescent literacy, boiled it down to a few recommendations, which we'll share in a moment, and looked at thousands of studies to do that.
00:06:02 Speaker 2
Then they work with administrators, teachers, coaches, and others to determine how do we actually do this in schools.
00:06:08 Speaker 2
So we know that this is what we should be doing.
00:06:10 Speaker 2
How do we do this effectively in schools?
00:06:12 Speaker 2
What are our potential roadblocks?
00:06:13 Speaker 2
How do we overcome those roadblocks?
00:06:15 Speaker 2
So it's really well written.
00:06:17 Speaker 2
This one's been around for a little while, but it still is very well written and again, it's an excellent resource for you as well.
00:06:22 Speaker 2
So if we go on to the next slide, I'll talk a little bit about all of the practice guides.
00:06:27 Speaker 2
So there are 7 focused on literacy that range from reading comprehension for early grades, foundational skills, if you work with K-3, elementary and secondary writing, adolescent literacy and intervention, which is a new one, if you haven't seen that one, it just came out a year or two ago and it's really well done.
00:06:45 Speaker 2
RTI and English learners.
00:06:47 Speaker 2
And we honestly have a toolkit coming out in January, February on RTI for K-3.
00:06:52 Speaker 2
How do we successfully differentiate in tier 1 and K-3?
00:06:56 Speaker 2
And that's really what we're talking about today too, is tier 1 instruction.
00:06:59 Speaker 2
How do we strengthen our tier 1 instruction in all of our content areas so that our students can learn to best navigate text?
00:07:06 Speaker 2
That's really what we're here to talk to you about today.
00:07:08 Speaker 2
So the particular practice guide that I mentioned we're working from today, there's a QR code for it there, is the Improving Adolescent Literacy of
00:07:15 Speaker 2
effective classroom and intervention practices.
00:07:17 Speaker 2
And we're really focusing on the classroom side of that.
00:07:20 Speaker 2
So if we go to the next slide, I'm going to go over the recommendations for this practice guide.
00:07:23 Speaker 2
There are five.
00:07:24 Speaker 2
None of these are going to be a shock.
00:07:26 Speaker 2
None of them are going to be something that you wouldn't have guessed might be in a practice guide like this.
00:07:31 Speaker 2
It's not so much what they are, it's how we do it, right?
00:07:34 Speaker 2
So the first one's providing explicit vocabulary instruction.
00:07:37 Speaker 2
There's strong evidence for that.
00:07:38 Speaker 2
We've all taught before, you know you have words, no matter what course the student's in, they have words they need to learn.
00:07:43 Speaker 2
And if we teach them, guess what?
00:07:45 Speaker 2
students are going to learn the words much better than if we don't.
00:07:48 Speaker 2
But we also need to teach them skills for learning words on their own, because an average American adult needs probably about a half million words at least in their vocabulary.
00:07:57 Speaker 2
And if we teach words every day of every school, every day of every year that students have instruction, we still are not going to get to 500,000.
00:08:05 Speaker 2
So we have to make sure we're teaching students to learn words on their own, through context clues,
00:08:11 Speaker 2
and through word parts or morphology.
00:08:13 Speaker 2
So ensuring that our teachers know how to do that, no matter what course they're in, not only how to explicitly teach vocabulary, but some strategies they can share to help students learn words on their own are going to help them out substantially.
00:08:26 Speaker 2
The second, provide direct and explicit comprehension strategy instruction.
00:08:30 Speaker 2
There's also a very strong level of evidence for that.
00:08:33 Speaker 2
And we know, again, that our students need help with reading.
00:08:36 Speaker 2
And we all wish that there was some kind of inoculation we could do for students at the end of 3rd grade, and they're magically going to be great readers for the rest of their lives.
00:08:45 Speaker 2
That doesn't happen because the texts do get more challenging, the tasks get more challenging.
00:08:50 Speaker 2
The students aren't always reading outside the school day, and they may not even be reading enough in the school day.
00:08:55 Speaker 2
So we
00:08:56 Speaker 2
We really have to learn how to help our students with comprehension, and we're gonna share a few things today that you can do.
00:09:02 Speaker 2
The third is something that Laurie and I don't see enough when we go out to visit schools and classrooms, and that's providing those opportunities for extended discussion of text, meaning, and interpretation.
00:09:11 Speaker 2
Here's what I can tell you about older students: they love to argue.
00:09:15 Speaker 2
We need them to argue about our content.
00:09:17 Speaker 2
We need them to argue academically.
00:09:19 Speaker 2
If we can get them to do that, then we win because they're going to argue anyway.
00:09:22 Speaker 2
How can we get them to argue about the things that are important to us that we know are going to help them become better readers?
00:09:28 Speaker 2
So a lot of what Laurie and I do are structured ways to get students to discuss and debate deeply the text that they're reading.
00:09:35 Speaker 2
Because it can work, but that's honestly the secret sauce, getting kids to argue and debate about what they've read.
00:09:42 Speaker 2
Fourth, which honestly, Laurie and I both think should be first, increasing student motivation and engagement in literacy learning.
00:09:48 Speaker 2
How do we get them actually passionate about what we're doing?
00:09:50 Speaker 2
How do we get them excited and engaged about reading?
00:09:53 Speaker 2
Probably the way everyone on this call were when we were kids, most of us were probably dying for the next book in the series or looking for something to read.
00:10:00 Speaker 2
And we know all of our students aren't like that.
00:10:02 Speaker 2
And some of them are never going to be that way, but we need to get them at least excited and engaged in the instruction that's going on in our classroom.
00:10:09 Speaker 2
So we'll give you a couple of strategies for that as well.
00:10:12 Speaker 2
The last is making available intensive and individualized interventions for struggling readers that can be provided by trained specialists.
00:10:19 Speaker 2
And that's an important note, trained specialists.
00:10:21 Speaker 2
We need people who know how to help our students with decoding and fluency in the upper grades.
00:10:26 Speaker 2
And we know that it's hard to do.
00:10:27 Speaker 2
I did that myself.
00:10:28 Speaker 2
I was a reading intervention teacher at Middle and High School.
00:10:30 Speaker 2
I know how hard it is.
00:10:32 Speaker 2
If we don't have trained professionals out there to do that, the students are going to struggle.
00:10:35 Speaker 2
So making sure that those students who need that have it.
00:10:38 Speaker 2
But I'll tell you this, and I've said it a million times, it's going to be 1 million and one.
00:10:42 Speaker 2
I'll say it till I'm blue in the face.
00:10:44 Speaker 2
You cannot intervene your way out of tier one instruction that's not working well for your students.
00:10:49 Speaker 2
If I have one thing I'm going to focus on, it's strengthening tier one because that affects everyone.
00:10:54 Speaker 2
We need good interventions for students who need them.
00:10:56 Speaker 2
And I'm not going to take away from that because I used to do that work.
00:10:59 Speaker 2
But whatever we can do,
00:11:01 Speaker 2
to really ensure that tier one is strong for all of our students is going to give us the most bang for the buck and is going to help our students the most we possibly can.
00:11:09 Speaker 2
So I'll get off the soapbox now and we can go on to the next slide.
00:11:14 Speaker 3
All right, thank you so much, Kevin.
00:11:16 Speaker 3
So you see that you saw the recommendations and the evidence base for those recommendations from the practice guide that Kevin described.
00:11:23 Speaker 3
And so what we did was we wanted our content area teachers to really recognize and see clearly how those recommendations could be incorporated into instruction that they deliver using text like theirs.
00:11:37 Speaker 3
And so we've developed a couple of infographics, and you see the homepage of one of them on your screen now.
00:11:43 Speaker 3
And this is the infographic that we're going to be working with today.
00:11:47 Speaker 3
And so we use social studies text for the context of this infographic and for the recommendations.
00:11:53 Speaker 3
And so we use the Gettysburg Address.
00:11:55 Speaker 3
And so that's a text that is relatively short.
00:11:59 Speaker 3
And so it's easy to see how the recommendations could be incorporated into instruction using this text.
00:12:07 Speaker 3
And I'll just share a little bit about how the infographic is organized.
00:12:11 Speaker 3
And then we're going to work through some of the activities together this afternoon as best we can virtually.
00:12:17 Speaker 3
And so if you were to click on the link to this infographic, you would come up to this homepage.
00:12:23 Speaker 3
And you see the recommendations, and I know it may be small on your screen, but it's those first four recommendations.
00:12:29 Speaker 3
Provide explicit vocabulary instruction, provide explicit instruction in comprehension strategies.
00:12:38 Speaker 3
Make sure you have opportunities for extended text discussion that's focused on text.
00:12:43 Speaker 3
And finally, that 4th recommendation, which indeed we think should be first, is that motivational piece.
00:12:49 Speaker 3
So if you were, those are all clickable links.
00:12:51 Speaker 3
So if you were to click on a link, for instance, to go to provide explicit vocabulary instruction, you would see on the right or on the left-hand side of the page, just a summary of the recommendation as a whole.
00:13:04 Speaker 3
So that comes from the practice guide largely, but it is just a summary of what
00:13:11 Speaker 3
that recommendation involves.
00:13:13 Speaker 3
And then on that same page in the right-hand column, you would see the how-to steps.
00:13:18 Speaker 3
So we have this big recommendation, how, you know, provide explicit vocabulary instruction.
00:13:23 Speaker 3
Well, what does that look like?
00:13:25 Speaker 3
And so there are four how-to steps that if teachers implement them, then they can be assured that they are indeed providing explicit vocabulary instruction.
00:13:34 Speaker 3
So those how-to steps are there.
00:13:38 Speaker 3
And then on the next page in the infographic, there's an activity.
00:13:42 Speaker 3
And there is, in this case, a vocabulary activity.
00:13:45 Speaker 3
And it is grounded in the Gettysburg Address or principles of the Gettysburg Address, okay?
00:13:51 Speaker 3
So content, again, we want content area teachers to see themselves using these evidence-based practices in their instruction.
00:13:59 Speaker 3
So every recommendation is laid out that same way.
00:14:03 Speaker 3
And so if you were to click on provide instruction, explicit instruction in using comprehension strategies,
00:14:10 Speaker 3
same thing.
00:14:11 Speaker 3
Recommendation is summarized, how-to steps are there, then there's an activity that's associated with Gettysburg Address.
00:14:16 Speaker 3
Extended text discussion, same thing, as well as that motivational piece.
00:14:22 Speaker 3
So that's how the infographic is laid out.
00:14:25 Speaker 3
And again, here in a little bit, we're going to take you through some of those activities that are included.
00:14:30 Speaker 3
Again, we're focusing on tier one, so we did not include that fifth recommendation.
00:14:35 Speaker 3
That's beyond the scope of this.
00:14:39 Speaker 3
So here's another infographic.
00:14:41 Speaker 3
It's very similar to the one we just showed you on the previous screen, only this uses science text.
00:14:48 Speaker 3
So again, we want to make sure that our content area teachers are seeing themselves using these evidence-based practices with the text that they use in their classrooms.
00:14:58 Speaker 3
And so this infographic, it's the same, it's laid out exactly the same way, same kinds of activities, only using a science text as the foundation.
00:15:08 Speaker 3
We'll be working on
00:15:09 Speaker 3
and soon an infographic that's similar that uses English language arts text.
00:15:15 Speaker 3
And so those are the three content areas that we found are most helpful and can use these evidence-based practices most effectively.
00:15:25 Speaker 3
And then students can gain access to literacy in all of those classes.
00:15:29 Speaker 3
And that's what we want.
00:15:31 Speaker 3
them to be supported throughout the school day.
00:15:33 Speaker 3
Okay.
00:15:35 Speaker 3
All right, so we're going to get into some of those activities from that infographic.
00:15:40 Speaker 3
And so the handouts, and I think Monica's maybe going to put that in the chat so you have access to the infographic itself.
00:15:49 Speaker 3
And if you don't, you'll be able to follow along as well.
00:15:53 Speaker 3
And also the Gettysburg Address is on that handout as well.
00:15:56 Speaker 3
Again, and it's a short text.
00:15:58 Speaker 3
Many of you may be familiar.
00:16:01 Speaker 3
And so we're going to draw on those handouts for the remainder of our time together.
00:16:08 Speaker 3
Okay, so I'm going to turn it over to Kevin.
00:16:10 Speaker 3
And he's going to now address recommendation four.
00:16:14 Speaker 3
Remember, we wanted that to be first?
00:16:17 Speaker 3
Well, in the infographic, we put it first.
00:16:19 Speaker 3
And so he's going to engage in that activity with us here this afternoon.
00:16:24 Speaker 2
Awesome.
00:16:24 Speaker 2
Thanks so much, Laurie.
00:16:25 Speaker 2
So quick reminder again, these are the how-to steps.
00:16:27 Speaker 2
So how do we increase student motivation and engagement in literacy learning?
00:16:31 Speaker 2
We need to establish meaningful and engaging content learning goals.
00:16:35 Speaker 2
And I'll tell you what, the best intervention teacher I ever worked with in Seminole County
00:16:39 Speaker 2
at a middle school where I was also a teacher, her students had very clear goals.
00:16:44 Speaker 2
She did parent, student-led conferences so that the students actually could show their parents exactly where they were in meeting mastery with every benchmark.
00:16:52 Speaker 2
And the students knew, they could explain it to the parents, they could explain it to assistant principal and anyone else who came in that room.
00:16:57 Speaker 2
There were just really, really clear goals.
00:17:00 Speaker 2
And that is so important.
00:17:01 Speaker 2
And her students knew that, and she was super successful because her students knew exactly where they were coming from, exactly where they were, and exactly where they were going all the time.
00:17:10 Speaker 2
The seconds provide a positive learning environment.
00:17:12 Speaker 2
I taught 8th grade for many years.
00:17:14 Speaker 2
That's not always easy with students that age, but we know that we need to support our students and ensure that they know that your classroom's a place where they can grow and learn and collaborate.
00:17:24 Speaker 2
The 3rd, and this is really important, I don't see enough of this out there either,
00:17:28 Speaker 2
to make literacy experiences more relevant to students' interests in everyday life.
00:17:32 Speaker 2
We have to find ways to connect what our students are interested in to what we're teaching.
00:17:36 Speaker 2
And I'm going to show you an example of that in a minute.
00:17:38 Speaker 2
And also learn what they already know about a topic, because if we find out what they know, then we can help tailor our instruction to that.
00:17:46 Speaker 2
I mean, I taught the Diary of Anne Frank to 8th graders for about 10 years.
00:17:50 Speaker 2
And I had students coming in every year who didn't know what World War II was or anything or about the setup of it.
00:17:55 Speaker 2
I can't teach the Diary of Anne Frank unless they have a general understanding of World War II.
00:18:00 Speaker 2
So we have to ensure that we make our text more relevant to students by building background knowledge and helping ensure, again, that we're able to support them in that work.
00:18:09 Speaker 2
The last is building in the student goal setting.
00:18:11 Speaker 2
I already mentioned self-directed learning and collaborative learning, whatever we can do to get them to talk.
00:18:16 Speaker 2
And I'll talk more about that in a minute.
00:18:18 Speaker 2
So we have a question for you as we get started, and probably the chat's gonna be the best way to do this.
00:18:24 Speaker 2
So what I want you to do, we haven't, we're not reading the Gettysburg Address yet.
00:18:27 Speaker 2
In the chat, I want everyone on here, and we've got 87 people.
00:18:31 Speaker 2
So I'm a quick scanner.
00:18:33 Speaker 2
I'll be able to go through it quickly.
00:18:34 Speaker 2
Everybody say, what do you think is the one most important obligation we have as American citizens at this time?
00:18:41 Speaker 2
So go ahead.
00:18:42 Speaker 2
I won't even do a waterfall.
00:18:43 Speaker 2
Just throw it in the chat.
00:18:44 Speaker 2
If you see somebody else who has a good one, feel free to repeat it.
00:18:46 Speaker 2
That's fine with me.
00:18:48 Speaker 2
So just tell me what you think.
00:18:50 Speaker 2
One, your most important obligation we have as American citizens at this time.
00:18:54 Speaker 2
And Laurie, let's do an example.
00:18:56 Speaker 2
So what's your most important one?
00:18:58 Speaker 3
So when I think about that, I think about, and this is kind of a one that's not mentioned as much, is serving on a jury.
00:19:07 Speaker 3
And because when we serve on juries, that is a civic responsibility that we have.
00:19:13 Speaker 3
That's foundational in our country.
00:19:16 Speaker 2
That's awesome.
00:19:17 Speaker 2
My wife just had jury duty on Tuesday.
00:19:20 Speaker 2
So I can tell you about it.
00:19:21 Speaker 2
She didn't have to serve, but she didn't have to go.
00:19:23 Speaker 2
And you know, she's part of the pool.
00:19:24 Speaker 2
That is important.
00:19:25 Speaker 2
It's a strong cornerstone of our judicial system.
00:19:28 Speaker 2
So if we're playing Family Feud, vote is going to be our number one answer.
00:19:32 Speaker 2
I can guarantee that.
00:19:33 Speaker 3
Absolutely.
00:19:34 Speaker 2
We have a lot of people saying vote, voice and vote, which is good.
00:19:37 Speaker 2
To be informed.
00:19:37 Speaker 2
I like that, Alicia.
00:19:39 Speaker 2
To be informed about what's going on in the country, to stay informed and vote, be an informed voter, informing ourselves and voting.
00:19:46 Speaker 2
Yes.
00:19:47 Speaker 2
Excellent.
00:19:48 Speaker 2
And think and act.
00:19:49 Speaker 2
I like that too, being informed, educating ourselves and voting on what's best, supporting public education.
00:19:54 Speaker 2
Thank you for that, Kristen.
00:19:56 Speaker 2
We all agree with that.
00:19:57 Speaker 2
And that's important, right?
00:19:58 Speaker 2
Because our students, we're doing this work in part so that they know enough to be able to vote.
00:20:04 Speaker 2
Laurie said this frequently.
00:20:05 Speaker 2
So you go in sometimes and you vote on those referendums.
00:20:08 Speaker 2
Am I voting yes or am I voting no on this?
00:20:11 Speaker 2
And then we're all literacy experts.
00:20:12 Speaker 2
Sometimes we're probably not sure just based on the way it's worded.
00:20:15 Speaker 2
Think of our students who struggle.
00:20:17 Speaker 2
There's no way they know, right?
00:20:18 Speaker 2
So we have to help our students become informed voters, abide by laws.
00:20:22 Speaker 2
I like that, Catherine.
00:20:22 Speaker 2
We don't hear that often.
00:20:23 Speaker 2
I don't know why, but it doesn't come up as much as you think.
00:20:26 Speaker 2
So something I'll say voting in America is what I would consider an obligation for sure, but it's not a requirement.
00:20:35 Speaker 2
So in some countries like Australia, every citizen is required to vote.
00:20:38 Speaker 2
That's a big difference here.
00:20:40 Speaker 2
Many countries have a requirement of all citizens to vote.
00:20:43 Speaker 2
We don't require, it's not legal.
00:20:46 Speaker 2
We have other requirements that are legal.
00:20:48 Speaker 2
Did anybody say taxes?
00:20:50 Speaker 2
I honestly didn't see anybody say taxes.
00:20:52 Speaker 2
We don't want to think about that.
00:20:57 Speaker 2
Yeah, that's probably right.
00:20:58 Speaker 2
We're trying to put that in the back of our mind.
00:21:00 Speaker 2
So taxes are another, jury duty we mentioned, voting, staying informed, educating our citizenry.
00:21:05 Speaker 2
We have many obligations to serve.
00:21:08 Speaker 2
Now, if I'd seen this question answered and I saw things that weren't obligations, I would worry and say, all right, I got to pre-teach this because my students don't know what obligations are.
00:21:18 Speaker 2
Really, the crux of the Gettysburg Address is our obligations as American citizens at
00:21:22 Speaker 2
at that time.
00:21:23 Speaker 2
So I can't have my students going in not knowing what an obligation of American citizen is because they won't understand the text if they don't.
00:21:31 Speaker 2
That's why I wanted to ask that question up front.
00:21:33 Speaker 2
Also, it's an interesting question.
00:21:35 Speaker 2
If we were together, it would have been very, you know, there would have been great discussion around it.
00:21:40 Speaker 2
I'm glad we have the chat feature and we can do this for people all over the state of Florida.
00:21:44 Speaker 2
But again, just keep that in mind that it was a very lively discussion if we're there together.
00:21:48 Speaker 2
But we're able to discuss a little bit on a few things too.
00:21:51 Speaker 2
So that's the first thing we do.
00:21:52 Speaker 2
But what I'd say about this, it can't take much time.
00:21:55 Speaker 2
This is like a five-minute thing.
00:21:57 Speaker 2
Laurie and I have done this with teachers before, and they've taken 2 days on the hook question or the opening question.
00:22:02 Speaker 2
Don't do that.
00:22:03 Speaker 2
We've got to get to the text, friends.
00:22:05 Speaker 2
We don't have two days to waste, but it can be helpful for motivation and engagement.
00:22:09 Speaker 2
So as a teacher, your job in this is to find a question that's interesting and relevant to your students that's connected to the text.
00:22:16 Speaker 2
Because if they start talking about this, then you can say, well, the text we're going to read is connected to this whole idea of American obligations.
00:22:23 Speaker 2
So it's a way to make sure that you're bringing relevance in and again, motivation to read.
00:22:29 Speaker 2
That's what this recommendation is all about.
00:22:31 Speaker 2
And that's what we just did a little bit.
00:22:33 Speaker 2
Again, in person, it goes better.
00:22:35 Speaker 2
You get the idea of it.
00:22:35 Speaker 2
So thank you so much.
00:22:37 Speaker 2
And I was that kid.
00:22:38 Speaker 2
I'll say this too.
00:22:38 Speaker 2
I had a fifth grade teacher who's a wonderful guy, Mr.
00:22:41 Speaker 2
Shale.
00:22:42 Speaker 2
I was that kid.
00:22:42 Speaker 2
If I got him talking about fishing, that's a whole week's worth of instruction, friends.
00:22:47 Speaker 2
We can't have it.
00:22:48 Speaker 2
We got to make sure this is quick and we move on.
00:22:50 Speaker 2
All right.
00:22:51 Speaker 2
So with that, speaking of moving on, I'm going to turn over to Laurie, who's going to go back to recommendation number one.
00:22:56 Speaker 3
All right, so thank you, Kevin.
00:22:58 Speaker 3
So yes, so now we're reverting to recommendation #1, which is providing that explicit vocabulary instruction.
00:23:04 Speaker 3
And so you see again, there's four how-to steps there.
00:23:08 Speaker 3
And the bolded how-to steps are really what this activity focuses on, but we want to take just a couple of minutes and review all of them because they're very important.
00:23:17 Speaker 3
So the first one seems like it's very foundational.
00:23:20 Speaker 3
I mean, it's almost like a, but it is dedicate a portion of classroom time to provide that explicit vocabulary instruction.
00:23:29 Speaker 3
And that is just the very first step.
00:23:32 Speaker 3
And I know that time just gets away from us.
00:23:35 Speaker 3
And if we don't plan for something to happen, then oftentimes, you know, it's not intentional, but it just slips away and we don't have the time.
00:23:45 Speaker 3
And so we have to make sure we dedicate
00:23:47 Speaker 3
That time to teach students the words that they need to know if they're going to engage deeply in a piece of text that we're engaging with, and so the first step is making sure that we have the time to do that, and then the next couple of steps.
00:24:03 Speaker 3
are expressive kinds of vocabulary instruction, and then that way for students to internalize words.
00:24:12 Speaker 3
And so the first how-to step there, the second how-to step there, is all about providing exposure to students of those words.
00:24:21 Speaker 3
So they should see those vocabulary words in their reading.
00:24:25 Speaker 3
They should hear them in conversations within the class.
00:24:29 Speaker 3
They should be inundated with those vocabulary words.
00:24:33 Speaker 3
And then on the other side of the coin is giving students the opportunity to be expressive in their vocabulary.
00:24:40 Speaker 3
So they hear these words, they also read these words, but now they also use those words in their conversations, in their discussions in a classroom, and they also use them in their writing.
00:24:53 Speaker 3
And then the last recommendation, and we don't have an activity here in the infographic, but it is hugely important.
00:25:01 Speaker 3
And that is that we need to make sure that we're providing students with the strategies they need to become independent vocabulary learners.
00:25:10 Speaker 3
And Kevin referenced this when he was talking about the recommendation initially.
00:25:14 Speaker 3
So we need to teach them Greek and Latin roots.
00:25:17 Speaker 3
We have standards for that.
00:25:19 Speaker 3
We need to make sure that we teach them the meaning of prefixes and suffixes.
00:25:23 Speaker 3
We need to make sure that we're teaching them how to use context clues and not only the words around a particular word that they may not know the meaning of, but the punctuation that is there can provide them a clue as to what that word might mean.
00:25:37 Speaker 3
And then also if there are charts or graphs or any
00:25:40 Speaker 3
other text features that might give them a clue, we need to teach them how to use those things.
00:25:46 Speaker 3
We need to avoid moving outside of the text.
00:25:51 Speaker 3
And I know a lot of times our first instinct is to reach for our phones and then look it up.
00:25:56 Speaker 3
But if our students reach for their phones, then we're removing them or they're removing themselves from the text, and then they have to go back and figure out where they were.
00:26:06 Speaker 3
And it interrupts the flow of reading, all of that.
00:26:10 Speaker 3
It's kind of like that we have our students memorize their multiplication facts.
00:26:16 Speaker 3
And it's not that they can't use a calculator to figure out what 9 * 5 is.
00:26:20 Speaker 3
It's just it takes time to do that.
00:26:22 Speaker 3
And we want to use those calculators for more sophisticated math kinds of operations and not something so foundational that they can just memorize it and have it right there when they need to.
00:26:35 Speaker 3
Okay, so the vocabulary activity that we created in association with this particular recommendation is a linear array.
00:26:45 Speaker 3
And I'll tell you a quick story about one of my own children.
00:26:49 Speaker 3
So my third child, Royce, my older two say we had him for entertainment purposes only.
00:26:55 Speaker 3
So he was that kid.
00:26:57 Speaker 3
And so if he received from his teacher a list of vocabulary words and the teachers assigned him to write sentences, okay, here's your vocabulary words, write a sentence.
00:27:08 Speaker 3
And his sentences would be, I like blah.
00:27:13 Speaker 3
This is blah.
00:27:14 Speaker 3
I don't like blah.
00:27:16 Speaker 3
There was no way from his sentences that a teacher could ascertain whether or not he knew the meaning of those words.
00:27:24 Speaker 3
And chances are he probably did not.
00:27:26 Speaker 3
And so we want to get teachers away from just passing out a list of words on Monday.
00:27:32 Speaker 3
They take the test on Friday and they're brand new words the next Monday and engaging them in that way.
00:27:38 Speaker 3
If there are words within a content area course that students really need to know, we need to address those two how-to steps in the middle.
00:27:47 Speaker 3
Provide them with repeated exposure and provide them with the opportunity to use those words expressively.
00:27:53 Speaker 3
And so this linear
00:27:55 Speaker 3
array, and some of you undoubtedly have seen activities like this, has two anchor words, free and captive.
00:28:02 Speaker 3
And hopefully that's big enough on your screen that you can see.
00:28:06 Speaker 3
And again, the activity is related to the concepts of the Gettysburg Address, right?
00:28:12 Speaker 3
And so the words underneath that our students would arrange in order on a continuum from free to captive include independent, constrained, liberated,
00:28:24 Speaker 3
released, restricted, imprisoned, and detained.
00:28:30 Speaker 3
So we would ask our students in small groups to decide where those words would fall on the continuum.
00:28:37 Speaker 3
So we're not going to take time to do the whole continuum in the chat.
00:28:42 Speaker 3
That would be somewhat challenging.
00:28:44 Speaker 3
But I do want you to think about right now which word you would place closest to free.
00:28:53 Speaker 3
Which word goes right next to free?
00:28:57 Speaker 3
Okay, go ahead and enter that in the chat.
00:28:59 Speaker 3
Some of you have already started.
00:29:01 Speaker 3
Which word goes closest to free?
00:29:05 Speaker 3
Okay, I'm seeing a couple different answers.
00:29:07 Speaker 3
I'm seeing independent.
00:29:08 Speaker 3
I'm seeing liberated.
00:29:11 Speaker 3
And I'm seeing we've almost got 50-50 here.
00:29:15 Speaker 3
Just as many independents as liberateds.
00:29:19 Speaker 3
Okay.
00:29:21 Speaker 3
Yep.
00:29:22 Speaker 3
Those 2 answers are coming up pretty consistently.
00:29:26 Speaker 3
All right, now look at the other end of that continuum, next to captive.
00:29:31 Speaker 3
Okay, which word would you put right next to captive?
00:29:37 Speaker 3
What would come right before the word captive?
00:29:41 Speaker 3
I see imprisoned.
00:29:43 Speaker 3
Okay, I see, yeah, lots of imprisoned.
00:29:47 Speaker 3
We're more kind of
00:29:49 Speaker 3
as a group focused on that, detained, some of you would put detained.
00:29:54 Speaker 3
Okay.
00:29:56 Speaker 3
I see detained coming up a couple of times there.
00:30:00 Speaker 3
Okay.
00:30:01 Speaker 3
And so you get the idea.
00:30:03 Speaker 3
So your students would organize those words in that continuum.
00:30:06 Speaker 3
And I'll tell you that the words closest to free, the liberated and independent,
00:30:14 Speaker 3
are the words that people really, they're kind of, it's a 50-50 shot as to which word's going to be placed next to free.
00:30:22 Speaker 3
And so, Kevin, tell me if you would, which one you would put closest to free and what would be your reasoning for that?
00:30:29 Speaker 2
Well, I would probably go with liberated because in my head, if I've been imprisoned or I've been, you know, captured in some way,
00:30:40 Speaker 2
then I know what the opposite of freedom feels like.
00:30:43 Speaker 2
And if I'm liberated, that means I'm the most free I can be because I truly understand what it's like to be captured or imprisoned.
00:30:50 Speaker 2
Does that make sense?
00:30:52 Speaker 3
Yes.
00:30:53 Speaker 3
And so I might argue the case for independent, because if I'm truly independent, then I can make all of my own decisions.
00:31:02 Speaker 3
I can
00:31:04 Speaker 3
function as an adult, have a job, make my own money, do all of those things that I am not relying on any kind of outside force or nobody is making me do anything.
00:31:16 Speaker 3
So to me, freedom and independence might go next to one another.
00:31:22 Speaker 3
Okay?
00:31:23 Speaker 3
So you see, and I see Kevin's point of view, and undoubtedly he sees mine.
00:31:27 Speaker 2
I do.
00:31:28 Speaker 3
Yeah, and there, let me clue you in.
00:31:32 Speaker 3
If you have a math brain, you might struggle with this because there's more than one right answer.
00:31:38 Speaker 3
It doesn't matter, honestly, if you put independent closest to free or you put liberated closest to free.
00:31:45 Speaker 3
We have won because the last five minutes or so, you have been focused on those words.
00:31:51 Speaker 3
Our students have been talking about those words in small groups.
00:31:55 Speaker 3
They've been those shades of meaning kinds of things have come into play.
00:32:01 Speaker 3
And so that's the goal.
00:32:03 Speaker 3
And so we want to provide our content area teachers with some strategies like this one, quick activities that they can engage their students with that provide that exposure to words, the opportunity for them to use them expressively that
00:32:20 Speaker 3
are far more effective than just writing the sentences and then you're done.
00:32:26 Speaker 3
So that's just an example of 1 activity that has to do with vocabulary.
00:32:32 Speaker 3
So we'll move on and we'll move on to that next recommendation, which is recommendation 2.
00:32:39 Speaker 3
And that recommendation is all about providing direct and explicit comprehension strategy instruction.
00:32:45 Speaker 3
So here you see those how-to steps.
00:32:48 Speaker 3
Again, there are four of them.
00:32:50 Speaker 3
And we won't take the time at this point to go through all of them like we did with vocabulary.
00:32:55 Speaker 3
But we do want to point out this activity that we're using.
00:32:59 Speaker 3
So the whole goal is to engage students with strategies that can help them comprehend text, help them to engage in the work, where they're doing the work and we are providing them with a bit of support.
00:33:14 Speaker 3
And so we call this directed note-taking.
00:33:16 Speaker 3
Some of you, if you've been around a while, you've seen this perhaps before.
00:33:21 Speaker 3
And with this, is a graphic organizer where I as a teacher can pull out concepts and ideas that I think are important to student understanding of the text.
00:33:33 Speaker 3
So when my students read this text, which should be a text that's complex and difficult for them, because I don't need to go through all this if it's easy,
00:33:43 Speaker 3
Okay, so my students are going to read this text.
00:33:45 Speaker 3
I've decided they really need to walk away and have a clear understanding of these things.
00:33:50 Speaker 3
So I decide on what concepts and ideas are going to become categories on my directed note-taking graphic organizer.
00:33:58 Speaker 3
One note, you don't have to print one out like we have.
00:34:03 Speaker 3
You can have students create these on notebook paper.
00:34:05 Speaker 3
It's absolutely fine.
00:34:07 Speaker 3
So they create those columns.
00:34:09 Speaker 3
There's a space for their notes.
00:34:11 Speaker 3
And we have a page number or more often a paragraph number because they're going to use this to help themselves comprehend the text.
00:34:19 Speaker 3
They're also going to use this for a basis for an extended text discussion.
00:34:22 Speaker 3
So it's a two-fold purpose.
00:34:24 Speaker 3
So, and there's a guiding question there.
00:34:26 Speaker 3
It says, does the Gettysburg Address place greater emphasis on the past, present, or future in shaping American identity and democracy?
00:34:35 Speaker 3
Because that's where we're headed.
00:34:37 Speaker 3
So what, instead of actually engaging in this activity, what we would do, what we tend to do when we are
00:34:48 Speaker 3
working with people in a short session like this is we turn this into an opportunity for text coding.
00:34:55 Speaker 3
And so we actually guide the participants through the 1st 2 paragraphs of the Gettysburg Address.
00:35:06 Speaker 3
And we share how we would code the text.
00:35:12 Speaker 3
And we would code it based on past, present, and future.
00:35:16 Speaker 3
And so
00:35:18 Speaker 3
If you have the opportunity, if you have this in front of you, if you have the text in front of you, and let me just read a portion of it, and I know it's difficult because you can't necessarily see it, but just reading it, and I can share with you kind of what we're thinking in regard to this activity.
00:35:36 Speaker 2
Now, Laurie, she put the link in the chat.
00:35:38 Speaker 2
If you want to go to the chat, you can probably pull it up and share it, and it may be easier to do that.
00:35:42 Speaker 3
Okay, let me see if we can do that.
00:35:44 Speaker 3
All right, yes.
00:35:45 Speaker 2
Game time decision.
00:35:46 Speaker 3
I'll try and do that.
00:35:50 Speaker 3
Okay.
00:35:52 Speaker 3
I clicked on the link.
00:35:55 Speaker 3
Unfortunately, it's not coming up for me.
00:35:59 Speaker 3
That's too bad.
00:36:00 Speaker 2
If you stop sharing, I can share because it came up for me.
00:36:02 Speaker 2
All right.
00:36:03 Speaker 3
Okay.
00:36:03 Speaker 3
Let me stop sharing and let you share the text itself.
00:36:07 Speaker 3
Okay.
00:36:08 Speaker 3
I see it.
00:36:09 Speaker 3
Never mind.
00:36:11 Speaker 3
It actually came up behind something else.
00:36:13 Speaker 2
Okay.
00:36:13 Speaker 2
Well, I've got it.
00:36:14 Speaker 3
Okay.
00:36:14 Speaker 3
You got it there though.
00:36:16 Speaker 3
Okay.
00:36:17 Speaker 3
So what we might do is for this particular text, let's find where the text itself.
00:36:25 Speaker 3
I mean, we've got multiple copies here.
00:36:28 Speaker 3
So let's scroll down.
00:36:33 Speaker 2
I think I'm sharing.
00:36:34 Speaker 2
Can you see?
00:36:34 Speaker 3
OK, yes, I can see it now.
00:36:36 Speaker 2
Is that big enough?
00:36:37 Speaker 3
Yes.
00:36:38 Speaker 3
Thank you.
00:36:40 Speaker 3
So we've got four score.
00:36:42 Speaker 3
If we're going to code this,
00:36:43 Speaker 3
or we would take notes on that graphic organizer for past, present, and future.
00:36:48 Speaker 3
So if I was going to work through this and model this for students, four score and seven years ago, our fathers brought forth on this continent a new nation conceived in liberty and dedicated to the proposition that all men are created equal.
00:37:04 Speaker 3
So first of all, my students may not be at all familiar with the term for score.
00:37:09 Speaker 3
The term score back in this day meant 20 years.
00:37:14 Speaker 3
And so we might certainly need to teach that.
00:37:16 Speaker 3
But I'm looking at really that whole sentence as being something that occurred in the past.
00:37:24 Speaker 3
Now, I could argue that where it says all men are created equal,
00:37:29 Speaker 3
that might be a present thing because they are created equal.
00:37:33 Speaker 3
We're still advocating for the fact that they are created equal.
00:37:37 Speaker 3
Okay, so I could go with that.
00:37:39 Speaker 3
And then as we move into the second paragraph, now we are engaged in a great civil war.
00:37:46 Speaker 3
Okay, that's certainly present.
00:37:48 Speaker 3
Testing whether that nation or any nation so conceived and so dedicated can long endure.
00:37:56 Speaker 3
Okay, so I'm seeing present as well because we're testing and I see that test, whether that nation or any nation conceived and dedicated.
00:38:06 Speaker 3
And although those are past tense verbs, I still think they go along with that testing piece.
00:38:12 Speaker 3
So I'm going to code that whole thing as present.
00:38:16 Speaker 3
But when we come to can long endure, then I'm really thinking that's more of a future thing.
00:38:23 Speaker 3
So I'm going to code that as a future.
00:38:26 Speaker 3
We are met at a great battlefield of that war.
00:38:29 Speaker 3
That, I think, is present.
00:38:31 Speaker 3
We're here.
00:38:33 Speaker 3
We have come to dedicate a portion of that field.
00:38:36 Speaker 3
Okay, I think that's present.
00:38:38 Speaker 3
We're here right now to do this work.
00:38:40 Speaker 3
As a final resting place for those who here gave their lives, I think that's past because soldiers gave their lives already.
00:38:49 Speaker 3
They're not giving them right now.
00:38:52 Speaker 3
That has happened.
00:38:53 Speaker 3
that nation might live.
00:38:55 Speaker 3
I think that's future.
00:38:57 Speaker 3
So we have all kinds of stuff going on in that sentence.
00:39:01 Speaker 3
Present, we've come here to dedicate the field for a final resting place for those who gave their lives, that's past, that the nation might live.
00:39:10 Speaker 3
That's future.
00:39:12 Speaker 3
It is all together fitting and proper that we should do this.
00:39:16 Speaker 3
And I think that is present.
00:39:18 Speaker 3
Okay.
00:39:20 Speaker 3
So read through that last paragraph, if you would, and just, I'd like for you to find a sentence or a phrase that you think pertains to the present.
00:39:40 Speaker 3
Is there anything in that paragraph that pertains to the present?
00:39:45 Speaker 3
And you can just start, you don't have to write the whole sentence.
00:39:49 Speaker 3
We'll get the idea of where you are.
00:39:53 Speaker 3
Okay.
00:39:53 Speaker 3
This ground.
00:39:56 Speaker 3
Okay.
00:39:58 Speaker 3
That's present for sure.
00:40:02 Speaker 3
What we say here, what we say here, that might be present.
00:40:06 Speaker 3
It is for us the living.
00:40:08 Speaker 3
It is rather for us the living.
00:40:10 Speaker 3
Those are present.
00:40:13 Speaker 3
So we have several things related to present.
00:40:17 Speaker 3
Yep, lots of us for living.
00:40:19 Speaker 3
Now put in the chat something that you think reflects the future.
00:40:29 Speaker 3
What reflects the future?
00:40:31 Speaker 3
That this nation under God shall have a new birth of freedom.
00:40:34 Speaker 3
That definitely pertains to the future.
00:40:38 Speaker 3
Shall have, shall have a new birth.
00:40:42 Speaker 3
Okay, gotcha.
00:40:43 Speaker 3
So you get the idea.
00:40:46 Speaker 3
After students engage in this work, we have them go back and we have them compare the way they mark the text.
00:40:55 Speaker 3
And oftentimes they may disagree.
00:40:58 Speaker 3
And that is absolutely fine.
00:40:59 Speaker 3
In fact, that's what we want to have happen.
00:41:02 Speaker 3
We want them to
00:41:05 Speaker 3
to go through and to justify with one another why they marked the text the way they did.
00:41:12 Speaker 3
Why did they think this was present and not past?
00:41:15 Speaker 3
Why did they think this was future and not present?
00:41:18 Speaker 3
And so we give them the opportunity to do that.
00:41:21 Speaker 3
But that graphic organizer provides the opportunity for students to have support in recording their notes.
00:41:29 Speaker 3
And then again, we've just transferred this to a text coding activity,
00:41:34 Speaker 3
But the whole activity then can be used not only to help them to think through the text and to engage in it deeply, but to talk about it and then also to do some writing about it and to use their notes as a means to help them understand the text and also participate in the next activity, which is that extended text discussion.
00:41:58 Speaker 3
Okay, thank you.
00:41:59 Speaker 3
Thank you for pulling up the text itself.
00:42:02 Speaker 3
That's really helpful.
00:42:03 Speaker 2
Absolutely.
00:42:04 Speaker 2
So what I'll say, and I've said this many times and Laurie's alluded to it as well, what we see happening in classrooms many times is teachers will read the text and they'll provide a simplified version of that, right?
00:42:16 Speaker 2
So that students copy.
00:42:17 Speaker 2
There's very little evidence that copying actually increases comprehension in any way, shape or form.
00:42:22 Speaker 2
They actually need to read the text, right?
00:42:24 Speaker 2
So this is a strategy
00:42:25 Speaker 2
that not only has them read the text, but it tricks them into rereading because they compare their codes with their partner.
00:42:31 Speaker 2
And I guarantee I've been married 31 years.
00:42:33 Speaker 2
People want to be right.
00:42:34 Speaker 2
So your students want to be right as well.
00:42:37 Speaker 2
And they will go through and defend that code and argue about whether it should be past, present, or future in that case.
00:42:44 Speaker 2
Because as I already mentioned, if we get them arguing about what we want them to academically, then we've all won.
00:42:51 Speaker 2
Okay.
00:42:51 Speaker 2
So our last piece that we're going to share with you is on that extended text discussion.
00:42:57 Speaker 2
So there's a couple of how-to steps here.
00:42:59 Speaker 2
And I want to share these just because we know this doesn't happen enough.
00:43:02 Speaker 2
It's hard to do.
00:43:03 Speaker 2
We know that.
00:43:04 Speaker 2
We've all taught this is not always an easy thing to do, but it's an important thing to do.
00:43:08 Speaker 2
So I'll say this again, too.
00:43:11 Speaker 2
I've done work around comprehension for over 30 years.
00:43:15 Speaker 2
There's really only three ways, if a student has the vocabulary and the background knowledge, there's only three ways to improve comprehension.
00:43:21 Speaker 2
One is to get them to reread the text, which they don't want to do.
00:43:24 Speaker 2
And we're never going to tell you to reread.
00:43:26 Speaker 2
We try to strike the word reread from a vocabulary, because as soon as you tell a kid to reread something, they shut down.
00:43:32 Speaker 2
So we say things like, check your codes against your partner, or we're going to do a debate in a minute.
00:43:37 Speaker 2
And it's always to trick students into rereading because they don't want to do it.
00:43:41 Speaker 2
But getting them to argue, to really look deeply at the text,
00:43:44 Speaker 2
And I can tell you from looking even at your responses to that quick question that Laurie had, you're looking at phrases more deeply than you would have with almost any other strategy.
00:43:54 Speaker 2
So again, for comprehension, there's rereading, there's getting kids to talk about the text, and as Laurie mentioned, getting them to write about the text.
00:44:01 Speaker 2
I've never seen a comprehension strategy that's not just more than one or more of those things.
00:44:06 Speaker 2
That's really it for comprehension.
00:44:08 Speaker 2
If you find another magic way to make it happen, let me know.
00:44:10 Speaker 2
But rereading, talking, writing, those are the ways to do it.
00:44:14 Speaker 2
Okay, so this third recommendation, again, those extended text discussions.
00:44:19 Speaker 2
So there are four how-to steps I'll quickly talk about.
00:44:23 Speaker 2
And really to do this, you've got to prepare for the discussion.
00:44:25 Speaker 2
So really everything we've done so far is leading you to this debate that we're going to have in a moment.
00:44:31 Speaker 2
You have to, if you have engaging materials, and I know everybody doesn't, and everybody can't, right?
00:44:36 Speaker 2
So we have, try to make them as engaging as you can, but we know that's not always the case.
00:44:40 Speaker 2
but develop stimulating questions.
00:44:41 Speaker 2
You can do that even if your materials aren't that engaging.
00:44:45 Speaker 2
Ask follow-up questions that help provide continuity and extend the discussion.
00:44:49 Speaker 2
Ask them where that is in the text, and you'll see that in a minute.
00:44:53 Speaker 2
The next is providing a task or discussion format that the students can follow when they discuss in small groups.
00:45:00 Speaker 2
So, you know, there are many ways to do this, but we like to set it up like a court case.
00:45:04 Speaker 2
so that the minority of students, whoever has the fewest responses, they get to do an opening statement, then the other groups do a statement, then we all, it's like a court case, really.
00:45:14 Speaker 2
Then at the end of it, they do a full-fledged debate, then we vote and revote.
00:45:19 Speaker 2
Who feels they have the strongest vote in this, okay?
00:45:22 Speaker 2
Then that goes into discussion protocol that's mentioned at the end.
00:45:26 Speaker 2
You have to have routines in place to do this well.
00:45:28 Speaker 2
Students have to know what the expectations are.
00:45:30 Speaker 2
You have to be prepared to do this well.
00:45:32 Speaker 2
So we're going to go ahead and do this particular discussion, and I want you to vote right now.
00:45:38 Speaker 2
We'll vote in the chat box, and we'll see where we land.
00:45:41 Speaker 2
So the question is, does the Gettysburg Address place greater emphasis on the past, present, or future in shaping American identity and democracy?
00:45:50 Speaker 2
So that's our question.
00:45:52 Speaker 2
Does the Gettysburg Address place greater emphasis on the past, present, or future in shaping American identity and democracy?
00:45:59 Speaker 2
So go ahead in the chat and vote.
00:46:02 Speaker 2
Are you team
00:46:02 Speaker 2
Are you team past?
00:46:03 Speaker 2
Are you team present or are you team future?
00:46:06 Speaker 2
So in the chat, go ahead and give your response and we'll see who's going to win.
00:46:10 Speaker 2
Oh, we got a clear split here, Laurie.
00:46:12 Speaker 3
Yeah, we'd have a great debate.
00:46:14 Speaker 2
We do.
00:46:17 Speaker 2
Yep, we really do.
00:46:18 Speaker 2
Okay, and I see it's on team future.
00:46:20 Speaker 2
I love it.
00:46:21 Speaker 2
I see it's on two sides for the most part.
00:46:24 Speaker 2
I'll let everybody go.
00:46:25 Speaker 2
We'll see if we get any votes for the other.
00:46:28 Speaker 2
Team future.
00:46:32 Speaker 2
Yeah, I think if we're doing Family Feud, it's really pretty close between present and future.
00:46:37 Speaker 2
So while we're finishing up our voting, one thing I'll say too.
00:46:42 Speaker 2
So teaching critical thinking, how do we teach our students to select which has the most or the best evidence?
00:46:49 Speaker 2
And Laurie and I served on assessment committees, we're going all the way back to FCAT for over 10 years, looking at thousands of student responses, determining whether items should be kept or thrown out.
00:46:59 Speaker 2
Some of the hardest questions students had, which of these had the most support?
00:47:03 Speaker 2
Which is the best response?
00:47:04 Speaker 2
None of these are wrong answers, but which is the best answer?
00:47:07 Speaker 2
Students struggle mightily with this.
00:47:09 Speaker 2
So I can tell you this, we can cross off past.
00:47:12 Speaker 2
Past is a, it's not wrong, but it doesn't have as much support as present and future.
00:47:18 Speaker 2
And I'm looking at people voting saying that that's a fact, right?
00:47:21 Speaker 2
So we know that there's more support for past and future.
00:47:25 Speaker 2
All right.
00:47:25 Speaker 2
Well, Laurie, let's debate this thing.
00:47:27 Speaker 2
So it'll be hard to do this over chat.
00:47:29 Speaker 2
So you and I will do this.
00:47:30 Speaker 2
How's that?
00:47:31 Speaker 3
Okay.
00:47:32 Speaker 2
So you want to be team past or team present or team future?
00:47:36 Speaker 2
We probably shouldn't be past because I just said it's not the best word.
00:47:38 Speaker 3
Right.
00:47:39 Speaker 3
Yeah.
00:47:39 Speaker 3
So we'll throw past out.
00:47:43 Speaker 3
I'll go with team future.
00:47:44 Speaker 2
Okay.
00:47:46 Speaker 2
All right, I think futures probably is close.
00:47:49 Speaker 2
I'll let you go first.
00:47:50 Speaker 2
Gentleman's agreement, you go first.
00:47:52 Speaker 3
All right, so with team futures, so what I'm thinking is, and yes, I know that obviously Lincoln gave this very impactful speech, and in the present, it was really important that he did that.
00:48:05 Speaker 3
However, his intent was not necessarily that the speech itself be impactful,
00:48:14 Speaker 3
but he was really looking for the future to be influenced by the speech, okay?
00:48:20 Speaker 3
And in fact, he says in paragraph 3 that people will not, the world will little note nor long remember what we say here, but it can never forget what they did here.
00:48:35 Speaker 3
And so,
00:48:37 Speaker 3
He's saying that the present is, that it's impactful, but it's really not as important.
00:48:43 Speaker 3
And the dedication, what they did there, the text says, was for the future.
00:48:50 Speaker 3
And so, and it says back in the second paragraph, we're dedicating this field for those who gave their lives that the nation might live in the future.
00:49:00 Speaker 3
And so I think that he is really focused on the future.
00:49:04 Speaker 3
And so I think that is the intent of the.
00:49:07 Speaker 2
I hear what you're saying.
00:49:09 Speaker 2
And it looks like Marcy agrees with you.
00:49:12 Speaker 2
You've got the same thought process as she does.
00:49:14 Speaker 2
Let me refute you because it's hard.
00:49:16 Speaker 2
These are both good answers, right?
00:49:17 Speaker 2
So I'll say this.
00:49:19 Speaker 2
There's no wrong answer among these two.
00:49:22 Speaker 2
We'll see what has the most evidence.
00:49:24 Speaker 2
So
00:49:25 Speaker 2
I'll give you a couple of points in that you said that certainly we're focused on the future.
00:49:30 Speaker 2
The end of this certainly is about the future.
00:49:33 Speaker 2
However, he's standing on the field of a battle that just happened, dedicating to the soldiers who just died.
00:49:41 Speaker 2
And in my head, that's critically important to note.
00:49:44 Speaker 2
He is saying from these people who just died, the people who are here, he actually says that it is rather for us to be here dedicated in this moment
00:49:55 Speaker 2
to the great task remaining before us.
00:49:57 Speaker 2
So if we don't gird up at this moment and be strong and win this war, we may not have this new birth of freedom that we want.
00:50:06 Speaker 2
So in my head, we didn't know the outcome.
00:50:08 Speaker 2
He didn't know the outcome.
00:50:09 Speaker 2
It was that the outcome of the war was right on the precipice, right there at the Gettysburg, the Battle of Gettysburg.
00:50:15 Speaker 2
They didn't know what the outcome was.
00:50:17 Speaker 2
So he was hopeful for the future.
00:50:19 Speaker 2
But in my mind, he's saying in this moment, from this country, that we build on these principles.
00:50:25 Speaker 2
If we don't dedicate ourselves to this mission right now, then we may not survive as a country, and we certainly won't have this future that we're hoping to have.
00:50:35 Speaker 2
So in my mind, again, looking at that, it's for us here to be dedicated.
00:50:39 Speaker 2
He's got a couple of other points.
00:50:40 Speaker 2
They're dedicating it again to the soldiers who just died.
00:50:43 Speaker 2
They're standing on the battlefield.
00:50:45 Speaker 2
So in my mind, those are all important points to consider for a team present.
00:50:50 Speaker 2
So let's do a quick revote.
00:50:52 Speaker 2
So you heard Laurie and I's ideas.
00:50:55 Speaker 2
Let's see if we had any changes of our minds here.
00:50:58 Speaker 2
Go ahead and revote.
00:51:00 Speaker 2
Present or future.
00:51:01 Speaker 2
We won't be offended either way.
00:51:03 Speaker 3
Right.
00:51:03 Speaker 2
Marcy didn't change.
00:51:05 Speaker 2
I tried.
00:51:06 Speaker 3
Still some present in there.
00:51:09 Speaker 2
Good.
00:51:10 Speaker 3
There are times when minds are changed.
00:51:13 Speaker 3
Still team future.
00:51:15 Speaker 2
That's a split.
00:51:16 Speaker 2
It's close.
00:51:16 Speaker 3
Yeah.
00:51:17 Speaker 2
You might have got a couple of votes.
00:51:19 Speaker 2
It's hard for me to tell, but it's close.
00:51:22 Speaker 2
This is a tough one.
00:51:23 Speaker 2
It is, but that's why we like to do it.
00:51:25 Speaker 2
And we'll say this, in order to get this kind of conversation, you've got to have the categories that will give you good evidence from the text to support.
00:51:35 Speaker 2
Because if there's no evidence, if you come up with categories, there's not enough evidence for it, the debate doesn't happen, right?
00:51:40 Speaker 2
So the planning part of this is really important.
00:51:42 Speaker 2
Coming up with the right categories, coming up with the right questions to drive this debate is really important.
00:51:49 Speaker 3
We had a change of mind.
00:51:51 Speaker 3
I got at least one.
00:51:53 Speaker 3
You were, yeah.
00:51:54 Speaker 3
You were more influential, Kevin.
00:51:56 Speaker 2
For at least one person.
00:51:59 Speaker 2
Well, thank you all.
00:52:00 Speaker 2
And so if you go on to the next slide, Laurie, we're just going to wrap up real quickly.
00:52:05 Speaker 2
You guys have been great.
00:52:06 Speaker 3
Yeah.
00:52:07 Speaker 3
I did want to say before we finish up this afternoon, so the infographic represents a number of those evidence-based practices in action and content area instruction.
00:52:16 Speaker 3
However, one thing that's not here that we typically do is integrate writing into that.
00:52:23 Speaker 3
And so while we just had that discussion, what we're really doing is leading to that culminating activity, which is an activity where students are actually going to write to this.
00:52:33 Speaker 3
And so by this point, they have read the text
00:52:36 Speaker 3
text multiple times.
00:52:38 Speaker 3
They've talked about the text.
00:52:39 Speaker 3
They've actually written a couple of times during the course of the lesson.
00:52:42 Speaker 3
But by the time they finish, they are ready to answer that question that Kevin posed at the beginning and to cite their evidence from the text.
00:52:53 Speaker 2
That's a great point, Laurie.
00:52:55 Speaker 2
Because we see a lot of assignment of writing, too.
00:52:57 Speaker 2
We see a lot of teachers assign writing, but not teach it.
00:53:00 Speaker 2
So going through this debate, we're honestly, in a way, teaching students how to write because they're having to come up with the verbiage
00:53:06 Speaker 2
they would use in the response.
00:53:08 Speaker 2
So, I mean, I would be more explicit in teaching writing, but at any rate, it's better than just assigning it, right?
00:53:14 Speaker 2
So, we're leaning toward that.
00:53:16 Speaker 2
Thank you so much, Laurie.
00:53:17 Speaker 2
Excellent point.
00:53:18 Speaker 2
Okay.
00:53:19 Speaker 3
So we have these questions, but we have about 5 minutes.
00:53:22 Speaker 3
So if you would just, think about these things, the benefits of doing this work in this way, because oftentimes it is a change in the way that content area teachers deliver instruction.
00:53:34 Speaker 3
We've seen it in classrooms over and over, and you've seen it too, undoubtedly, that teachers tend to teach the way they were taught.
00:53:41 Speaker 3
which unfortunately was, your social studies teacher lecturing and you taking notes kind of thing.
00:53:49 Speaker 3
And so we want to get our students active and engaged and motivated that, pertaining to that 4th recommendation.
00:53:56 Speaker 3
And then think about if you're a coach, you know, how you might support teachers as they perhaps begin to integrate some of these evidence-based practices into what they do.
00:54:05 Speaker 3
So those are some questions that you might think about.
00:54:08 Speaker 3
Okay.
00:54:11 Speaker 3
So these are just our e-mail addresses.
00:54:13 Speaker 3
Of course, we always love hearing from you.
00:54:16 Speaker 3
And please know that if you e-mail us that we will respond quickly.
00:54:20 Speaker 3
That's something that we're very proud of, even though we're on the road A lot.
00:54:24 Speaker 3
So if you e-mail us and you don't hear back, please be worried about us.
00:54:29 Speaker 3
And we just are delighted that we've had the opportunity to share with you this afternoon.
00:54:35 Speaker 3
We thank the Just Read Florida team for that opportunity.
00:54:39 Speaker 3
And Kevin, any close?
00:54:41 Speaker 2
No, we just can't thank you all enough.
00:54:43 Speaker 2
We know that your jobs are not easy, and we truly, truly appreciate all that you do to support our students.
00:54:49 Speaker 2
I'm A lifelong Floridian.
00:54:50 Speaker 2
I've lived all over the state.
00:54:51 Speaker 2
I see so many districts and places that I have lived in or have family in.
00:54:55 Speaker 2
I've got a big family, so I've got family all over Florida, too.
00:54:58 Speaker 2
Thank you all so much for all that you do, and I'm sorry for the cousins that I have out there.
00:55:02 Speaker 2
Some are good, some are not, but we all love them all anyway.
00:55:06 Speaker 2
Thanks so much to the Just Read Florida team.
00:55:07 Speaker 2
We can't do this without you, and you did such a good job in setting
00:55:11 Speaker 2
this up and making us successful.
00:55:13 Speaker 2
So thank you.
00:55:13 Speaker 2
And we're just glad we have such a great team at our state office.
00:55:17 Speaker 3
Yes, absolutely.
00:55:19 Speaker 1
Thank you so much, Kevin and Laurie.
00:55:20 Speaker 1
And thank you to all of our participants for joining us today to be part of this important information on how to make evidence-based practices not only purposeful, but engaging for our students across the content areas.
00:55:31 Speaker 1
So we will be posting a recording of this presentation on our website.
00:55:35 Speaker 1
So please check back about next week and hopefully we'll have that up for you.
00:55:39 Speaker 1
And again, reach out with any questions and we'll be
00:55:41 Speaker 1
happy to support you moving forward.
00:55:43 Speaker 1
So have a great rest of your week and we hope to see you at the next webinar.




