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An Overview: Understanding 
Foundational Literacy Grades K-5

Just Read, Florida!  

Presenter Notes
Presentation Notes
1 minute (1/75)

Facilitator Notes:  
Welcome and introduce presenters.

Orient participants to the packet and explain that the note catcher will be used throughout the session to allow time to connect new learning and reflection.
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Welcome

Please create a name tent. Include your:

✔ Name

✔ Role

✔ District

Presenter Notes
Presentation Notes
1 minute (2/75)

Participants will complete this activity as they enter the room.
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WORD PLAY

Image:  Pixabay

Presenter Notes
Presentation Notes
1 minute (3/75)

Facilitator Notes:
Consider having letter tiles for each participant (or pair of participants) in a format or platform that matches the delivery style of the presentation.

Engagement:
We will start our work with some word play. 
You have letter tiles on your table. Take them out and place them face up in front of you.
Playing with words is fun for ALL ages. This is an important concept to be mindful of, especially when considering older students working on mastery of foundational skills.
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Presenter Notes
Presentation Notes
5 minutes (8/75)

Facilitator Notes:�Time for some fun! We are going to manipulate these letter tiles to build words. I am going to say a word and you are going to ‘build’ the word I say.
 
Two-letter word examples: an, in, it, at
Three-letter word examples: not, fun, fin
Four-letter word examples: find, sand
Five-letter word examples: stand, sound, found
Six-letter word examples: suntan, studio
Seven-letter word examples: nations, infant
Eight-letter word examples: fountain, donation
Nine-letter word example: donations (Hint: If donation was the last word the participants built, facilitator can say, “Now add one letter to make the previous word plural.” This is an option to build in vocabulary or conventions.)
Final word: “Now use all of the letters to make ONE word.” (Answer: foundations)

Word building with a final word in mind is a great way to incorporate other content areas and build vocabulary while you are working on foundational skills. It also allows for differentiation within a whole group setting and allows for easy progress monitoring. Teachers can also tap into phonological/phonemic awareness practice by segmenting, blending or manipulating the spoken sounds of these words.
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www.FLDOE.org
5

Expected Outcomes

• Describe the relationship between foundational 
skills and skilled reading.

• Explain the links between the foundational 
components of reading. 

• Identify effective instructional practices to 
facilitate foundational literacy development for all 
students.

Handout pgs. 2-3

Presenter Notes
Presentation Notes
1 minute (9/75)
Handout #1 Note Catcher (two-sided)

Facilitator Notes: 
Read the expected outcomes.

We have provided a note catcher in your handout packet. The outcomes are listed as well as space to capture your new learning and begin to reflect upon how this new learning can be applied in your current role.

http://www.fldoe.org/


www.FLDOE.org
6

Foundational Instruction Matters

In the early grades, the standards emphasize 
explicit, systematic phonics instruction as the 
foundation of literacy. Decoding and fluency are 
essential to creating proficient readers. “Readers 
who have strong decoding skills can figure out 
unfamiliar words so quickly that the process 
requires no conscious effort,” says Dr. Holly Lane, 
Director, University of Florida Literacy Institute. 
When decoding is effortless, a reader’s limited 
working memory is freed up so the reader can 
focus on meaning. (Florida’s B.E.S.T. ELA Standards, page 6)

Presenter Notes
Presentation Notes
1 minute (10/75)
Handout #2 Sticky Note Parking Lot

Facilitator Notes: 
Why should we focus on the roots of reading? Use a sticky note to do a quick write of your thoughts. In your handout packet, there is a “sticky note parking lot.” Place this sticky note in one of the boxes. We will revisit it later. Feel free to use the other boxes to organize notes you may have in addition to those on your note catcher.

Foundational instruction matters! Read this section from the B.E.S.T. English Language Arts (ELA) Standards.

http://www.fldoe.org/
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Appendix E: Reading Foundations
Florida’s B.E.S.T. ELA Standards (pages 206-211)

Phonological awareness, 
alphabetic skills and 
language skills are the best 
predictors of early reading 
success.

(Florida’s B.E.S.T. ELA Standards, page 206)

Presenter Notes
Presentation Notes
1 minute (11/75)

Facilitator Notes: 
Appendix E is designated for resources supporting the Foundations strand. 

Give participants time to explore Appendix E (pages 206-211).
Introduction
Dolch and Fry word lists
Measures of fluency
Interventions for secondary students

http://www.fldoe.org/
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Appendix E: Reading Foundations
Florida’s B.E.S.T. ELA Standards (pages 206-211)

It is important to teach... in an 
explicit, sequential, systematic 
and cumulative manner.

Learning is multisensory...

(Florida’s B.E.S.T. ELA Standards, page 206)

Presenter Notes
Presentation Notes
1 minute (12/75)

Facilitator Notes: 
The definition of explicit from the B.E.S.T. ELA Standards glossary states “so clearly expressed as to leave no doubt about the meaning.”

The International Dyslexia Association defines systematic and sequential instruction in this way: Multisensory language instruction requires that the organization of material follows the logical order of the language. The sequence must begin with the easiest and most basic concepts and progress methodically to more difficult material. Each concept must also be based on those already learned. Concepts taught must be systematically reviewed to strengthen memory. 

Multisensory learning involves the use of visual, auditory and kinesthetic-tactile pathways simultaneously to enhance memory and learning of written language.

https://dyslexiaida.org/multisensory-structured-language-teaching/ 

http://www.fldoe.org/
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If we want to GROW our READERS...

we need to KNOW our READERS!

Presenter Notes
Presentation Notes
1 minute (13/75)

Facilitator Notes: 
If we want to grow our readers, we need to KNOW our readers. Not only do we need to know our readers’ strengths and needs, but we also need to be knowledgeable about what happens in the brains of our readers.

http://www.fldoe.org/
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“Teaching is wha t 
WE do, learning is 
wha t THEIR BRAINS 
do.” -Dr. David A. Kilpatrick

Presenter Notes
Presentation Notes
1 minute (14/75)

Facilitator Notes: 
Read and process quote from Dr. David A. Kilpatrick.

http://www.fldoe.org/
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Our brains were not born to read!

Presenter Notes
Presentation Notes
Previously Vetted
1 minute (15/75)

Facilitator Notes: 
Unlike spoken language, our brains are not biologically engineered to learn how to read. This requires a rewiring of critical networks in the brain and repurposing parts of the brain for word recognition skills. (Mark Seidenberg, Language at the Speed of Sight)

The past 20 years have seen increasing interest in how the brain supports skilled reading and its development. Reading is an important and fun skill that nearly everyone can learn with time and practice. Our brains are naturally set up to learn to speak but learning to read does not happen on its own. Scientists have found that we must develop certain parts of our brains and build connections between brain areas that were not connected before. For this reason, foundational skills are best learned when taught explicitly and systematically.
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The Mechanics of Reading

• Phonological Awareness
• Print Concepts
• Phonics and Word Recognition
• Fluency

Presenter Notes
Presentation Notes
1 minute (16/75)

Facilitator Notes: 
We need to teach our brains to decode to become good readers. These are the mechanics of reading that are essential to good reading. 

At least 50% of our grades K-2 reading block time should focus on learning to decode. In grades 3-5, we must continue instruction in phonics, word analysis and fluency until students can read grade level texts with appropriate automaticity and prosody. We must also build our vocabulary and comprehension skills, however, learning to decode is a critical first step in becoming a lifelong reader.
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What is the purpose of reading?

Presenter Notes
Presentation Notes
2 minutes (18/75)

Facilitator Notes: 
Ask, “What is the purpose of reading?” Elicit one or two responses from participants.

Comprehension is the ultimate goal. It is the purpose of reading a text.

http://www.fldoe.org/
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Presenter Notes
Presentation Notes
2 minutes (20/75)

Facilitator Notes: 
Scarborough’s Reading Rope is a very solid representation of what is required to develop into a skilled reader. Reading comprehension is contingent upon skills under the word recognition domain and skills under the language comprehension domain. Phonological awareness (and specifically phonemic proficiency) is a crucial strand of the Reading Rope. Notice how the word recognition strands are braided together and then intertwined with the language comprehension strands to ultimately create the strong “rope” of skilled reading.

Think about how the rope is affected if one or more of the individual strands is weak or missing.
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Print Concepts

Image: Pixabay

Presenter Notes
Presentation Notes
1 minute (21/75)

Let’s talk about print concepts.

Remind participants to make notes for this section related to new learning and application.

http://www.fldoe.org/
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Print Concepts

(B.E.S.T. ELA, page 26)

(B.E.S.T. ELA, page 35)

Presenter Notes
Presentation Notes
1 minute (22/75)

Facilitator Notes:
Kindergarten and first grade each have a print concept benchmark. Kindergarten is found on page 26 in the B.E.S.T. ELA Standards book. First grade is found on page 35.

When might students in grades beyond first grade need explicit instruction in print concepts?

One example is a situation in which a student from a country whose language is read right to left or is composed of characters rather than letters moves to the U.S.

http://www.fldoe.org/
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Practice One-To-One Correspondence

Images: Pixabay

Presenter Notes
Presentation Notes
1 minute (23/75)

Facilitator Notes:
Sometimes students just need to understand the rhythm of one-to-one correspondence. Using concept pictures of words with varying amounts of syllables can help students practice what we mean when we are asking them to track print to demonstrate one-to-one correspondence. For example, a student points once to the horse when saying “horse” (one syllable word), they also point once to the elephant when saying “elephant” even though it has three syllables. This can be a way to help students practice one-to-one correspondence.

http://www.fldoe.org/
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Phonological Awareness:
What’s the Link?

Image: Pixabay Image: Pixabay

Presenter Notes
Presentation Notes
1 minute (24/75)

Facilitator Notes:
We will now explore the nuts and bolts of phonological awareness.
Students are matching print to speech when they are working on mastering print concepts. This links to the work they will do in phonological awareness as they begin work with word parts.

Remind participants to make notes for this section related to new learning and application.
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What do these numbers represent?

26 44 150

Presenter Notes
Presentation Notes
2 minutes (26/75)

Facilitator Notes:
Engagement Activity: Make an educated guess at what these numbers represent. Jot your answers down on a sticky note.

26 is the number of letters in the English alphabet.
44 represents the number of phonemes in English.
150+ represents the number of spelling patterns.

Say: Knowing this, it is not surprising that our students need explicit, systematic instruction in phonemic awareness and phonics beyond first grade. 

http://www.fldoe.org/
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The level of phonemic awareness that a child 
possesses accounts for as much as 50 percent of 
the variance in reading proficiency by the end of 
first grade.

Blachman, 91; Juel, 91; Stanovich, 91; Wagener, Torgeson, Roshotte, 1994

Image: Pixabay

Presenter Notes
Presentation Notes
1 minute (27/75)

Facilitator Notes:
There is an abundance of research on how students learn to read. Here is one tidbit that is specifically linked to the focus of this session. (Provide more research as needed depending on the audience for this session).

Engagement:
Turn and talk - How does this impact students who have not mastered this skill by second grade? What should be done about it?

http://www.fldoe.org/


www.FLDOE.org
21

PHONOLOGICAL 
AWARENESS PHONICS

PHONICS

Presenter Notes
Presentation Notes
2 minutes (29/75)

Facilitator Notes:
Phonological Awareness is an auditory skill, focusing on our spoken language (from the sentence level to the phoneme level). 

Phonics is a type of instruction aimed at matching sounds to print (phoneme/grapheme mapping). A grapheme is an individual letter or group of letters representing a phoneme. Both phonological awareness work and phonics work can be at the sentence, word or phoneme level.

In a nutshell, if you can do the work with your eyes closed, it is phonological awareness work. If you need your eyes on print, you have crossed into phonics.

http://www.fldoe.org/
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Phonem
ic Aw

areness

 

Presenter Notes
Presentation Notes
2 minutes (31/75)

Facilitator Notes:
Phonemic awareness is the most advanced group of skills under the phonological awareness umbrella. Phonological awareness involves work at the sentence, word and sound levels. Phonemic awareness deals with the ability to synthesize and analyze individual sound units.

Phonological awareness skills on the left of the graphic do not have to be mastered before beginning explicit instruction in phonemic awareness. Instruction and play with phonological awareness begins in PreK or before and should quickly progress in kindergarten and older grades until mastered.

It is important that teachers provide immediate corrective feedback to students as they learn to produce and manipulate phonemes.
 

http://www.fldoe.org/
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Let’s Practice!

Image: Pixabay

Presenter Notes
Presentation Notes
2 minutes (33/75)

Facilitator Notes:
Now for some explicit phonological awareness activities. Review some of the phonological awareness and phonemic awareness skills.

Examples:
 Word/syllable manipulation: 
Say “snowboard.” Now, change “board” to “man.” 
Say “snowman.” Now change “man” to “ball.”
Say “snowball.” Now change “snow” to “foot.”
 How many syllables are in the word…
winter
snowboard
cold
competition
 Work at the phoneme level
snow (three phonemes)
hat (three phonemes)
gloves (five phonemes)
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Sound Boxes

Presenter Notes
Presentation Notes
3 minutes (36/75)

Facilitator Notes:
One effective practice is to have students use Elkonin boxes like the ones pictured. Ask participants, “How might sound boxes like the one pictured be used in instruction? What other tools and/or activities have you used?” 

Lots and lots of word play
Daily phonological training with specific attention to phonemic awareness proficiency
Be explicit, systematic and multisensory with instruction. 
Find pockets of time to tuck phonological awareness practice into daily routines (not just at scheduled time). These activities could take place as students are lining up for lunch, during classroom transitions, walking to related arts classes, at recess, with early arrivers to school and of course, integrated into read-alouds and shared reading.

Give participants time to share other ideas they have to build phonological awareness and phonemic proficiency. 

Is anyone familiar with the Florida Center for Reading Research (FCRR) and the related resources? 
Note: The FCRR has updated Student Center Activities aligned with the B.E.S.T. ELA Standards.
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Phonics and Word Analysis:
What’s the Link?

Image: Pixabay

Presenter Notes
Presentation Notes
2 minutes (38/75)

Facilitator Notes:
What is the link between phonological awareness and phonics?

Phonemic proficiency is the bedrock for reading success, but phonics also plays a part as a key component of reading. We will take a brief look at the connection between phonological awareness and phonics.

The ability to decode words and remember words is built on the bedrock of phonemic awareness. Students need phonemic training to the point of proficiency.

Use the standards book and look at the Progression of Foundations Benchmarks on pages 11-12 in the Phonics and Word Analysis benchmark. Teachers are responsible for ensuring that students master the skills of the current grade level as well as those in all grades prior.

Remind participants to make notes for this section related to new learning and application.
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Presenter Notes
Presentation Notes
4 minutes (42/75)
Handout #3 The Developmental Relationship Between Phonological Skills and Word-Level Skills

Facilitator Notes:
This information from Dr. David A. Kilpatrick shows the interplay between phonological skill development and word reading skill development.

Phonemic proficiency is the ability to manipulate phonemes. (This is an essential understanding for this presentation, be sure to include and reiterate.)

Reference handout of this graphic. 

What does this graphic help you understand more clearly? Share what you notice with someone at your table. 

http://www.fldoe.org/
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Presenter Notes
Presentation Notes
1 minute (43/75)

Facilitator Notes:
Readers decode words by lifting print off of the page, attaching sounds to the letters they see and blending the sounds together to read the word. When students are at the point of automaticity, they are remembering words in their sight word lexicon. The wires between the phonological and orthographic processors in the brain are communicating. Orthographic mapping involves attaching sounds in the spoken language to printed letters/units of letters. Words that have been orthographically mapped are read with automaticity.

http://www.fldoe.org/
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Appendix E: Reading Foundations
Florida’s B.E.S.T. ELA Standards (pages 206-211)

Alphabetic skills are 
knowledge of letter names 
and sounds, the ability to 
identify and recognize 
words as well as spell them 
correctly.

(Florida’s B.E.S.T. ELA Standards, page 206)

Presenter Notes
Presentation Notes
1 minute (44/75)

Facilitator Notes:
Reference Appendix E of the B.E.S.T. ELA Standards.

http://www.fldoe.org/
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Phoneme-Grapheme Boxes

s igh t

Presenter Notes
Presentation Notes
1 minute (45/75)

Facilitator Notes:
If we return to the Elkonin boxes, we can see how practice with phonemes easily transfers to practice with phoneme-grapheme correspondences. Teachers can use phoneme-grapheme boxes to show the sound-symbol connections at the phoneme level. This takes a technique used in phonological awareness instruction and links it to phonics. Students are mapping sound to print.

http://www.fldoe.org/


www.FLDOE.org
30

Based on 
Usage

Based on 
Alphabetic 
Principle

Based on 
Automaticity

HF Not Regular Irregular Sight 
Word

Not Yet

did ➹ ➹ ➹

does ➹ ➹ ➹

dentist ➹ ➹ ➹

dendrochronology ➹ ➹ ➹

Presenter Notes
Presentation Notes
3 minutes (48/75)

Facilitator Notes:
Take a look at this chart. What information can we glean from this chart?

Discuss the chart and emphasize that although considered opaque (26 letters, 44 sounds and 150+ spelling patterns), the English language is, in fact, quite regular.

Many words are considered regular/decodable words in the English language. These words follow most grapho-phoneme relations.

There are also words that are irregular. Permanently irregular words have violations of the graphophonemic relations. Or the graphophonemic relations are idiosyncratic to that word. (Miles, Rubin, Gonzalez-Fry, 2017). Even irregular words have regular graphophonemic relations.

Sight words are any words that are read with automaticity. They are words that have been orthographically mapped in the brain of a reader. Any word can become a sight word.
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Presenter Notes
Presentation Notes
1 minute (49/75)

Facilitator Notes: �Words can be temporarily irregular. As students grow in their orthographic knowledge, more and more words are considered regular and follow the phonetic principles students are mastering.

Take for example the word girl. To a kindergarten student, this word is a high frequency word and it is irregular. But as a first grader who learns the r-controlled vowel patterns, this word is no longer irregular.

http://www.fldoe.org/
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Learning Letters vs. Learning Words

Image: Pixabay

    

Presenter Notes
Presentation Notes
1 minute (50/75)

Facilitator Notes:
Sometimes, we learn things through paired associate learning (Kilpatrick). Learning in this way takes dozens to hundreds of times. While it works well for letters, it does not work well for word learning.

http://www.fldoe.org/
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koala
Image: Pixabay

Presenter Notes
Presentation Notes
1 minute (51/75)

Facilitator Notes:
We can use paired associate learning to identify objects, but our brains do something different when we are reading words.

http://www.fldoe.org/
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koala

KOALA

Koala

koala

koala
koala

koala

koala

Koala

Ko
al

a
kOaLa

koala

Presenter Notes
Presentation Notes
1 minute (52/75)

Facilitator Notes:
Can you read all of these words?
You can read them all because you are relying on orthographic mapping. The good news is, once we have mapped a sight word, we have it for life!
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Practice, Play... PROFICIENCY!

Image: Pixabay

Presenter Notes
Presentation Notes
2 minutes (54/75)

Facilitator Notes:
Turn and Talk: What ways do you have students practice and apply their learning of words? What do you do to allow them to practice words, play with words and work towards word recognition automaticity/proficiency?

http://www.fldoe.org/
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Word Chaining
List → Lift → Swift

Image: Pixabay

 

Presenter Notes
Presentation Notes
5 minutes (59/75)

Facilitator Notes:
Word chaining can be a fun way to practice words, word parts and sound-spelling patterns and it is easily differentiated to meet the needs of students at different stages of learning.

Write the word “list.” Change the third sound to /f/. Remove the initial sound and add the “sw” blend. Now, remove the /w/ sound. (Provide a definition of “sift” with total physical response (TPR) movements). What do we need to do to change the word to a synonym for “present?” (Change /s/ to /g/). 

Now you try! Play around with a possible word chain you could use with students.

http://www.fldoe.org/
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Syllable Division 
Rules Six Syllable Types

Spelling Rules Morphology

Teaching 
Multisyllabic 

Words

Presenter Notes
Presentation Notes
2 minutes (61/75)

Facilitator Notes:
Without a strategy for chunking longer words into manageable parts, students may look at a longer word and simply resort to guessing what it is — or altogether skipping it. In the intermediate grades, the focus of core instruction in phonics is focused on decoding and gaining meaning from multisyllabic words. 

For students who have not mastered phonics expectations from prior grade levels, intervention instruction in phonics should move
quickly to recognizing those earlier patterns in multisyllabic words, not just single-syllable words:
Knowing how to divide words into parts, or "chunks" helps speed the process of decoding
Knowing the rules for syllable division can help students read words more accurately and fluently
Understanding syllables, affixes, roots and base words can also help students learn to spell (and decode) words correctly
Knowing spelling rules can help students determine where to chunk words and support decoding of larger words
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Six Syllable Types

IES Practice Guide: Foundational Skills to Support Reading for Understanding, K-3 p.25

Presenter Notes
Presentation Notes
1 minutes (62/75)

Facilitator Notes:  
With second and third graders, work with syllable types can move quickly from one-syllable to two-syllable words. Older students can easily apply knowledge to words with three+ syllables, as well. 

In the B.E.S.T. ELA Standards, mastery of syllable types (using one- and two-syllable words) is expected in grade 2, applying that skill to larger multisyllabic words in grades 3-5.


http://www.fldoe.org/
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Fluency:
What’s the Link?

Image: Pixabay

Presenter Notes
Presentation Notes
2 minutes (64/75)

Facilitator Notes:
What’s the link between phonics and fluency?
Fluency is a major component of reading success.

Use the standards book and look at the Progression of Foundations Benchmarks on pages 11-12 in the Fluency benchmark. What do you notice? 

The clarifications will lead you to other helpful resources included in the B.E.S.T. ELA Standards including:  
The Dolch and Fry word lists (page 207-208);
Fluency norms (page 209);
Oral reading fluency rubrics (page 210); and 
Text complexity tools (pages 148-150).

Remind participants to make notes for this section related to new learning and application.
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As readers crack the code and understand 
the connection between sounds and letters, 
they build automaticity at the word-level. 
Readers can connect words and read with 
appropriate accuracy and prosody at the 
sentence level and beyond. Fluent readers 
free up space in their working memories 
and can invest energy towards strategic 
comprehension of the text.

Presenter Notes
Presentation Notes
2 minutes (66/75)

Facilitator Notes:
Read slide. Have participants process and share their understandings with a partner. How does this connect to the Simple View of Reading or the Reading Rope? Fluency is the bridge between word recognition and comprehension.
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Appendix E: Reading Foundations
Florida’s B.E.S.T. ELA Standards (pages 206-211)

As students consolidate 
their alphabetic skills, they 
should practice reading 
familiar texts to build 
fluency.

(Florida’s B.E.S.T. ELA Standards, page 206)

Presenter Notes
Presentation Notes
1 minute (67/75)

Facilitator Notes:
Reference Appendix E of the B.E.S.T. ELA Standards.
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B.E.S.T. pg. 210

  

Presenter Notes
Presentation Notes
2 minutes (69/75)

Facilitator Notes:
This is a copy of the Multidimensional Fluency Scale (on page 210 of Florida’s B.E.S.T. ELA Standards). Give participants a minute to orient themselves to the rubric.
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“The notion of repeated readings is 
just another name for rehearsal…

rehearsal isn’t aimed at reading 
fast; 

it’s aimed at making a meaningful 
rendering of the text.”

-Dr. Timothy Rasinski

Presenter Notes
Presentation Notes
 
1 minute (70/75)

Facilitator Notes:
Read and discuss quote from Dr. Timothy Rasinski (author of “The Mega Book of Fluency”).
There are specific sessions on fluency at the Summer Literacy Institute.
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Where This Work 
Leads Our Readers

Image: Pixabay

Presenter Notes
Presentation Notes
1 minute (71/75)

Facilitator Notes:
Where will the foundational work lead our readers? How do the foundational roots of reading impact the other strands in the B.E.S.T. ELA Standards? How else do the benchmarks build upon each other as our students progress through the grade levels? How might you ensure that your current practices are systematic and explicit?
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Systematic

• Pre-specified sequence of letter-sound 
correspondences taught in a logical order

• Examples are: 
• Most common sounds taught first;
• Progresses from simple to more complex; 
• Once a few letter sounds are learned, students are 

taught a decoding strategy; and
• Students apply recently learned phonics to reading 

connected text.

Presenter Notes
Presentation Notes
1 minute (72/75)

Facilitator Notes:
Systematic means a pre-specified sequence of letter-sound correspondences taught in a logical order (e.g., most common sounds taught first; progresses from simple to more complex; once a few letter sounds are learned, students are taught a decoding strategy; students apply recently learned phonics to reading connected text).

Concepts and skills should be presented systematically thoroughly throughout the material. 
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Explicit Instruction

• Teacher Models and Explains
• Teacher provides Guided Practice

• Students practice what the teacher modeled and the 
teacher provides prompts and feedback

• Teacher provides Supported Application
• Students apply the skill as the teacher scaffolds 

instruction
• Independent Practice

(Source: Explicit Instruction: Effective and Efficient Teaching, by Anita Archer 
https://explicitinstruction.org/)

Presenter Notes
Presentation Notes
1 minute (73/75)

Facilitator Notes:
Explicit Instruction includes 4 steps:
 Teacher Models and Explains
 Teacher provides Guided Practice. During guided practice, students practice what the teacher modeled and the teacher provides prompts and feedback
 Teacher provides Supported Application. Students apply the skill as the teacher scaffolds instruction
 Student engages in Independent Practice

Explicit instruction should be evident throughout the material and there should be an abundance of opportunities for students to apply knowledge and use skills learned that deepen understandings of concepts targeted. 

For more information on explicit instruction, read "Explicit Instruction: Effective and Efficient Teaching” by Anita Archer.
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Foundational Instruction Matters

In the early grades, the standards emphasize 
explicit, systematic phonics instruction as the 
foundation of literacy. Decoding and fluency are 
essential to creating proficient readers. “Readers 
who have strong decoding skills can figure out 
unfamiliar words so quickly that the process 
requires no conscious effort,” says Dr. Holly Lane, 
Director, University of Florida Literacy Institute. 
When decoding is effortless, a reader’s limited 
working memory is freed up so the reader can 
focus on meaning. (Florida’s B.E.S.T. ELA Standards, page 6)

Presenter Notes
Presentation Notes
2 minutes (75/75)

Facilitator Notes: 
Foundational instruction matters!  

Engagement:
Take out the sticky note from the beginning of this session. On another sticky note capture any changes in your thinking based on your new learning. 
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Sources Utilized
• B.E.S.T. ELA Standards and Benchmarks with Clarifications 

and Examples Booklet 
• Scarborough’s Reading Rope
• Gough and Tunmer’s Simple View of Reading
• Mark Seidenberg
• Louisa K. Moats
• Ehri and McCormick
• Dr. David Kilpatrick
• Dr. Timothy Rasinski
• Images used in presentation are from pixabay.com 

(Pixabay allows the use of available copyright free images)

Presenter Notes
Presentation Notes
Facilitator Notes:
Reference the sources utilized to develop this presentation.
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