Improving Adolescent Literacy
00:00:00 Speaker 1
Everyone, thank you for joining us for the improving adolescent literacy webinar.
00:00:06 Speaker 1
Just read Florida hosts webinars throughout the school year and we're very excited that you're able to join us today. My name is Melinda Webster. I'm the executive editor of the Just read Florida office. And we are so honored to have with us today Doctor Lori Lee and Doctor.
00:00:26 Speaker 1
Kevin Smith, both are senior research associates at the Florida Center for Reading Research and the Regional Educational Laboratory South.
00:00:38 Speaker 1
So we will hand it off to Kevin and Lori and thank you so much for sharing your information with us and supporting Florida.
00:00:50 Speaker 2
Well, thank you so much, Melinda. It is a pleasure to be with our friends in Florida, albeit virtually, uh. So thank you for joining us this Monday afternoon. We are so glad that we're able to share with you.
00:01:03 Speaker 2
And my name is Lori Lee. I'm. I'm sure that I have cross paths with many of you. Formerly with the just read Florida Office for about 10 years and then a a former teacher in the states of Missouri, Illinois and Mississippi.
00:01:20 Speaker 2
And so we're just excited to be here with you today and I'll let my colleague Kevin Smith introduce himself.
00:01:27 Speaker 3
Thanks so much, Laurie. And it is absolutely a pleasure to see many of our friends and colleagues from across the years and thanks so much to just read Florida office for inviting us to join you and and share with you today. We're really excited about that. Doctor Kevin Smith, born and raised in Wauchula, FL and went to Florida State and worked in Martin Seminole and.
00:01:48 Speaker 3
Orange counties as a teacher and greeting coach.
00:01:52 Speaker 3
And just had a fantastic opportunity to meet many people across my teaching career and I worked at the just Free Florida office with Lori and Melinda and others for about 7 years. And I've been at the Florida Center for Reading Research for about 10 years now. So we're super excited to share with you today, and I'm really glad to see you all and we're going.
00:02:11 Speaker 3
To go ahead.
00:02:13 Speaker 3
Move on and let Laurie talk about some of her goals and.
00:02:15 Speaker 3
Objectives for today.
00:02:16 Speaker 2
All right. We have a full agenda together with you this afternoon. The first thing that Kevin and I would like to do is share a little bit about some partnerships that we have developed. One of those is a partnership here in Florida and that's the one that Kevin manages in the other is a partner.
00:02:33 Speaker 2
Ship with some friends and colleagues in the state of Mississippi, so we'll share a little bit about those partnerships with you. They are focused on adolescent literacy, which has been a hot topic in the states that we serve in the Southeast. And we know that rightfully so. There's been a lot of emphasis placed on early literacy and those foundational reading skills.
00:02:55 Speaker 2
Kindergarten through third grade and that is absolutely critical that our students as many as possible, are proficient in those skills. But we also know that as students move on to upper elementary, middle school and high school, that there are still.
00:03:10 Speaker 2
Needs there and that we need to make every effort to meet those needs and ensure that those students also learn to read well, to write well and as they go on into their lives that they have as many choices as possible, whether it to be a college or career. And so Kevin and I both have a heart.
00:03:31 Speaker 2
For adolescents, we serve them in our teaching careers, and so we're excited for the work that we're doing in adolescent literacy.
00:03:38 Speaker 2
So we'll I'll overview those partnerships. There are three different practice guides from the Institute of Education Sciences that we'll take a look at and those practice guides provide guidance from panels of experts that have looked at a lot of research and they've made recommendations in regard to what instructions should look like.
00:03:58 Speaker 2
For adolescent literacy, so we'll share a little bit of those with you.
00:04:03 Speaker 2
Then we want to share with you an infographic that we based on one of those practice guides, and we'll engage in some of the activities that are included in that infographic as best we can virtually. But we did want to share that with you and we hope that it'll be a valuable resource to you as well. And then we want to talk a little bit.
00:04:23 Speaker 2
Uh, via our chat. Uh, regarding uh, how we can encourage our content area teachers to really to integrate literacy into what they do. And so we'll talk about that.
00:04:34 Speaker 2
And then we'll also address some products that can help us support teachers as they engage with adolescent literacy in their classrooms and also a tool that we're in the process of developing, that we're really excited about. And then finally, we'll take any questions and we'll wrap up our time together. So we know that it will.
00:04:55 Speaker 2
Come go very quick.
00:04:57 Speaker 2
OK. So Kevin.
00:04:59 Speaker 3
Thanks so much, Lori. Great intro and thanks for going with the goals and the agenda for today. So I'll start by a little bit by talking about a partnership that we've started in the Florida Panhandle focused on K5 literacy and we have representatives from FCR who I work with. Lori is one of my fantastic colleagues I work with in that work and then the Panhandle area education.
00:05:19 Speaker 3
And social, which works with small and rural districts around the Tallahassee.
00:05:24 Speaker 3
Area and then Leon County schools as well. So we have a wonderful partnership with educators from across this area and we've been working with some of the literacy leaders from across these districts as well as the coach cadre. So we meet with the coach cadre as they meet and have been doing some training in a couple of different areas, of course focused on improving literacy skills in these districts.
00:05:46 Speaker 3
So our training has focused on three different components so far. One is submarine camps and we have a guide out on summer reading camps, evidence based practices that you might want to implement there, differentiating instruction in the early grades, K3 and then content area literacy in grades 4-5 and really Grade 4 is when most of the studies focused on adolescent literacy begin. And I think adolescent, you think a little bit older than that.
00:06:09 Speaker 3
But in terms of research based adolescents, typically grades 4:00 to 12:00. So the training that we're doing is focused on grades 4-5. We have had a few teachers sneak in who are below and above that and we're glad to work with them as well.
00:06:23 Speaker 3
Because we know that trying to focus on ensuring that our students get content area literacy across the school day is one of the few ways that we can ensure they're successful. So that's our basic goals. I'm going to turn it back over to Lori's going to.
00:06:35 Speaker 3
Talk about a partnership that we've been working on in Mississippi as well.
00:06:40 Speaker 2
Yes. Thank you, Kevin. And so in the state of Mississippi, we've had a partnership with the Department of Education there along with three local school districts in the state.
00:06:50 Speaker 2
And we've been meeting with them about the last year and a half or so, and you may have heard about Mississippi and their story and some have coined it the Mississippi miracle. And I can assure you it's really not a miracle. It's the result of a lot of very hard work by a lot of wonderful people. But they've done a lot of great work in, really.
00:07:11 Speaker 2
Bolstering their instruction and foundational literacy skills, especially K3.
00:07:16 Speaker 2
And so with that work, they've they've seen results and they've seen results with students that are very, very poverty stricken that are students in schools where there were not a lot of expectations that that could necessarily happen. But it has. And again, as a result of a lot of hard work.
00:07:36 Speaker 2
And so they feel like at this point, they know what to do with K3. Not to say there's not work still to be done. There certainly is. But now they're really focusing on branching out and looking at those students that.
00:07:53 Speaker 2
Again, may not have mastered those skills in K3 or as techs becomes more complex as tasks become more difficult with those tasks that they begin to to fall below grade level. And So what can we do for our students in upper elementary in middle school, in high school to ensure they have the skills that they need?
00:08:14 Speaker 2
When they graduate, and so the partnership is focused on adolescent literacy in those three districts in particular, and with the Department of Education as our partner as well.
00:08:26 Speaker 2
And we work to help build the knowledge of their content area teachers, particularly in English, science and social studies, to integrate literacy practices that are evidence based into what they do. And then we have some partners who are also working with the interventionists in those districts.
00:08:47 Speaker 2
To really help train those intervention teachers in how to include evidence based practices and intervention, what in what they do, and again, it's the hope that those students will be supported throughout the school.
00:09:01 Speaker 2
Way and in doing that that that will make a difference in their literacy skills. And so especially those students that struggle. So they're they'll have that intensive intervention and then receive support in their content areas throughout the day. And again, the hope is that they'll improve their literacy skills.
00:09:22 Speaker 2
OK. So Ken.
00:09:24 Speaker 3
Sure. Thanks so much, Laurie. So we mentioned there's an evidence base for adolescent literacy and Lori and I briefly mentioned a couple of practice guides that exist. We're going to talk about three of those practice guides and practice guides through the Institute education sciences slash, What Works Clearinghouse, have some of the strongest evidence of really any publication that you could find. So these are panels of experts who look at.
00:09:46 Speaker 3
The research over roughly 20 year period and come up with what they feel the strongest recommendations.
00:09:52 Speaker 3
That they can.
00:09:53 Speaker 3
Make for this particular topic area, so the three that we have in front of you, we're gonna spend a little bit of time talking about Lori's putting links in the chat to these practice.
00:10:01 Speaker 3
As the first is one that she just briefly mentioned, improving adolescent literacy, effective classroom and intervention practices, and that one's been out for a while. That's what a lot of the work that we're gonna share with you today is based on, I think it came out in 2008 or 2009 and it's got really a set of good recommendations that we've known.
00:10:19 Speaker 3
For a long time will be helpful.
00:10:22 Speaker 3
The middle one is brand new. Thanks Trisha, and it's something that came out just last.
00:10:26 Speaker 3
Year there hadn't been a lot of strong evidence based for intervention, so we were really excited to see this come out as well. It's focused on providing reading interventions for students in grades 4 to 9. And again, we're going to talk real briefly about the recommendations and how 2 steps for these guides. Then the third is teaching academic content and literacy to English learners and elementary and middle school.
00:10:47 Speaker 3
And that one's new era. It's new ish. I should say it's a couple of years old, but again, it's really good to see these strong evidence based in publications. And the good thing about these panels, they aren't just researchers. Which Lori and I are fortunate to work with some fantastic methodologists and.
00:11:02 Speaker 3
Researchers they're also include they also include in these panels practitioners.
00:11:08 Speaker 3
People from different backgrounds.
00:11:10 Speaker 3
Usually school leaders state and district leaders so that there's a good understanding for not just what the evidence says, but what it might look like in practice. And then some of those roadblocks and obstacles that you might face trying to do these things in the classroom as well.
00:11:23 Speaker 3
So they're really well written. They're usually pretty long, but a lot of that are the actual studies at the end, the actual content of the recommendations and how 2 steps aren't that long at all. It's really saying, why did we choose this? And then the evidence based behind it. So thanks so much, Lori. We're going to move on to the next slide and talk a little bit about.
00:11:41 Speaker 3
First one. So there are five recommendations in that first practice guide that that was mentioned, which is again improving adolescent literacy, effective classroom interventions. So the five recommendations are not going to come as any huge surprise to anyone who's part of this call. Probably most teachers having worked with content area teachers for over 20 years.
00:12:03 Speaker 3
Understand that first recommendation well, you absolutely need to provide explicit vocabulary instruction. Now what that looks like there's a lot of variance in that sometimes, but we know for a fact.
00:12:13 Speaker 3
That every teacher needs to teach students words that are important to their content. And luckily there's strong evidence behind that. We do need to teach words again. There's also evidence behind ways to teach that some ways are more effective than others, and we're going to show you a.
00:12:27 Speaker 3
Couple of examples as we go through this.
00:12:29 Speaker 3
The second recommendation provide direct and explicit comprehension strategy instruction. Again, I think most of us know that if our students struggle with.
00:12:37 Speaker 3
Comprehension we know that we need to help them with that. There's strong evidence behind that. Again, there are different ways to do this, some ways much better than others, and we're going to be a couple of examples as we go through again this webinar that may be beneficial for you, but teachers definitely need to provide comprehension, strategy, instruction, what that looks like varies. And again, there are ways to do that that are more effective than.
00:12:57 Speaker 3
Others, the third one is really one that doesn't get, I think enough credit, which is provide opportunities for extended discussion of text, meaning and interpretation. Now you'll see the evidence levels here when it says the level of evidence is strong, that means a lot of studies have been conducted on that particular topic.
00:13:18 Speaker 3
And they felt good. There were strong effect sizes for the studies that were involved in that particular recommendation as well, if it says.
00:13:26 Speaker 3
Basically, that means either there weren't as many studies that were done on that, and it's hard to measure how discussion might impact comprehension, right? It's just hard to study that. But there were studies the other side of that there may have been studies, but the effects weren't as strong. In this case, there weren't as many studies, so it's moderate. That doesn't mean it's not important. Again, this is a panel of experts who said, yes, you should definitely include that.
00:13:50 Speaker 3
So it's only got a moderate level of evidence, but again, it's still something that we.
00:13:54 Speaker 3
Do we're going to talk more about what that?
00:13:56 Speaker 3
Should look like.
00:13:56 Speaker 3
In a minute as well, then four increased student motivation and engagement, literacy learning. We really need to do that. A lot of our having taught and worked with teachers for a long time. One of the big issues I think is getting kids engaged in techs and motivated to read, give them reasons for reading, and we'll talk about how to do that in a little bit.
00:14:14 Speaker 3
As well, and then the fit which is outside of what we're going to talk about largely today, but it's also important for students who need more. There are students who need more support than a content area teacher can get. I'm in front.
00:14:26 Speaker 3
Of you today, largely because I was an English.
00:14:30 Speaker 3
Who did not know at first how to help students who needed intervention. So I I took a lot of time learning how do I help students who really have these needs and spent a lot of time studying that. So for those students who need more than our content area, teachers can provide them, they need intensive and individualized.
00:14:49 Speaker 3
And interventions by train specialists, people who really know how to provide this because it's harder for older students than it is for younger students. And the needs that students have are.
00:14:59 Speaker 3
So there's just such a large gap between the students and what their needs are as they get older that we really need to find ways to provide that by train, specialized interventions. OK, so with that, I'll turn it over to Lori. He's going to talk a little bit about the next practice, Scott.
00:15:12 Speaker 2
OK. And the last recommendation of the practice guide that Kevin just overviewed really melts nicely into this one and this practice guide has to do with providing reading and mentions for students in grades four through 9 in particular.
00:15:28 Speaker 2
And so you.
00:15:29 Speaker 2
See the first recommendation has to do with helping those students.
00:15:34 Speaker 2
Know how to decode multisyllabic.
00:15:37 Speaker 2
And so by students, by the time students move into upper elementary and middle school, they're going to encounter lots of multi syllabic words, whether it be in their science class, their social studies class or English language arts class, whatever it may be. And so if students don't have a good strategy for decoding these words, then they can become lost.
00:15:58 Speaker 2
Really quickly and I love this practice guide because not only do they provide this recommendation, they provide how 2 steps and every recommendation has how 2 steps and we'll show those to you.
00:16:09 Speaker 2
So in just a few minutes, those related to the improving adolescent literacy practice guide. But those how 2 steps are very clear. And there's also tremendous examples of what does a routine look like that can help a student to decode a multisyllabic word. And so there are very clear.
00:16:30 Speaker 2
And explicit examples there.
00:16:32 Speaker 2
And they are such that an interventionist can make use of these routines. But there are also such that oftentimes a content area teacher could take some of these routines and use them in his or her content area to help students with these these complex words. And so that's recommendation.
00:16:52 Speaker 2
One and then the second recommendation has to do with fluency building when a student isn't reading fluently, then they're concentrating so much on decoding that they don't really have the capacity to to comprehend the texts they're reading. And so we want to make sure that there are activities.
00:17:12 Speaker 2
That can be integrated that helps students build fluency, and again, examples are provided right there in the practice guide. And again, none of these are surprise.
00:17:23 Speaker 2
Seeing it's just by the time students get to the grades four to nine, you would expect, and most students do have the ability to read a pretty fluently, but if they don't, then it's still important. Then we provide instruction and fluency and the opportunity for students to practice and then third recommendation there.
00:17:44 Speaker 2
Is to again use those comprehension building practices. Those strategies that Kevin share that are a part of the improving adolescent literacy practice guide are also emphasized here.
00:17:58 Speaker 2
And making sure that when students don't understand text, first of all they know they don't understand, they know where their comprehension has broken down, and then they know something that they can do to help themselves comprehend better. And so again, lots of great examples of strategies that can be used, such as the GIST strategy.
00:18:20 Speaker 2
That's one that's presented in this practice.
00:18:23 Speaker 2
And then I and I, I really appreciate this last recommendation and that is that we need to not give up on students being exposed to grade level and more complex text that that text contains concepts and ideas that they need to be exposed to.
00:18:43 Speaker 2
And so they need to be presented in an instructional situation with text that is complex. It's difficult for them. And so we need to make sure that our expectations are such that we're going to incorporate that type of text even with our students who may have.
00:19:03 Speaker 2
Difficulties with it? We'll just need to support them a bit more in using that to.
00:19:09
Yeah, yeah.
00:19:09 Speaker 2
And so yes, go ahead.
00:19:11 Speaker 3
Kevin, just wanted to share that Florida is one of our few states that actually have foundational standards for secondary students with the LFS standards. We're super excited about that. That's something a lot of states don't have, and we just want to thank the state of Florida for recognizing the importance of ensuring that our secondary students.
00:19:28 Speaker 3
Have standards that apply to teaching these skills.
00:19:31 Speaker 3
So thanks for that.
00:19:32 Speaker 2
Yes, absolutely. That's really important. Just that recognition that our adolescent students just because they reached, you know 5th grade or 6th grade doesn't mean they're reading difficulties go away and that if they still have needs and foundational skills that those have to be addressed. OK.
00:19:52 Speaker 2
And then this practice guide, as Kevin shared briefly, is related to especially English learners. And we have a great many English learners in our state for sure. And so this gives us some recommendations on how we can ensure that our English learners are mastering content and.
00:20:11 Speaker 2
Also, learning those literacy skills that are so important and so you see again, that emphasis on vocabulary, vocabulary, especially academic vocabulary words that they may not be familiar with. So making sure that those are addressed in instruction.
00:20:28 Speaker 2
Providing opportunities for students to use oral and written language. Very important and again our content area teachers can integrate these kinds of things into what they already do. They can provide all students with the opportunity to use oral language and also right in their content.
00:20:48 Speaker 2
Areas and that will help those students to master the content, which is what they're certainly most interested in. And so it's not one more thing, it's truly a win win. Students will master their literacy skills and at the same time we'll gain knowledge of content.
00:21:07 Speaker 2
And then providing the opportunity, that's Recommendation 3 for students to write, engage in those writing activities. And then also then and this is probably beyond the scope of our content area teachers, but that small group instructional intervention for our English learners, those students that need additional assistance.
00:21:27 Speaker 2
Need to receive that additional assistance.
00:21:33 Speaker 2
So we're going to share with you here in a minute in infographic that we created that is based on those first four recommendations of the improving adolescent literacy practice guide and here you just see what the the cover page of that part of the infographic looks like.
00:21:52 Speaker 2
And we'll show this to you and we're going to get out of the PowerPoint so we can go to the infographics specifically. But those first four recommendations are there, beginning with providing explicit vocabulary instruction.
00:22:06 Speaker 2
And then you'll see we'll be able to click on the link, provide explicit vocabulary instruction, and it will take us to a section that is dedicated to that recommendation, and it will provide us some information about the recommendation those how 2 steps we talked about.
00:22:26 Speaker 2
And also an activity that will show folks what this looks like in a content area class.
00:22:35
OK.
00:22:35 Speaker 3
Can you put the link to the infographic in the chat?
00:22:39 Speaker 2
Yes, I copied it and I didn't put it there. I will.
00:22:42 Speaker 3
Do that. Thanks. And while you're doing that, I'll just talk briefly about the context for this infographic. So as Laurie mentioned, while we were creating the infographic, we thought how can we really show what these things look like in practice or at least what evidence based practice are so?
00:22:58 Speaker 3
One article and it's a from the National Science Foundation. So it's public.
00:23:04 Speaker 3
Domain and then we created activities that went along with each of these four recommendations from that article. So this particular article stranglers in the tropics and beyond contains information about lianas, which are woody bonds that are moving north as climate, they're invasive and they compete for resources with tropical forests. They are detrimental to many of the forest.
00:23:25 Speaker 3
Ecosystems. They invade because they overgrow many of the native trees that are there. So you'll see that as we walk through the activities that all these different components come from this particular article.
00:23:39 Speaker 2
And with that, we're going to go to the infographic itself. This is what it looks like, and as I shared, there's a little introductory information that shares just basically what Kevin and I just did. And then the the four recommendations that we spoke of and we're going to visit each one of these recommendations and we'll go through.
00:24:01 Speaker 2
The the activities we won't get to do all of them, but we'll at least overview them with you and when I click here, we're going to start off with increasing motivation and engagement in literacy learning.
00:24:12 Speaker 2
Because when you're working with upper elementary, middle school and high school students, that's really where you have to begin, because if they're not motivated to read what you want them to read, then they're not going to.
00:24:24 Speaker 2
Do it so.
00:24:24 Speaker 2
We're going to click there and that's where this takes us. And so here you have the summary of the recommendation and those how to steps.
00:24:33 Speaker 3
Perfect. Thanks so much, Laurie. So again, as Laurie mentioned, increasing student motivation, engagement is incredibly important. You'll see the four how 2 steps listed there from the infographic, they are establishing meaningful and engagement content, learning goals around. The essential idea of discipline as well as specific learning process students use to access those ideas. So making sure.
00:24:56 Speaker 3
That teacher set goals that are aligned to what they're doing.
00:24:59 Speaker 3
To teach the second, which we're really going to focus on with the activity, is provide a positive learning environment that promotes students autonomy and learning. So they're actually working on their.
00:25:08 Speaker 3
Own the students want to be self motivated. Whether we know that or not. So if we can provide ways for them to engage in their own learning, it's beneficial. The third is another. We're going to focus on with the activity, make literacy experiences.
00:25:20 Speaker 3
More relevant to students, interest in everyday life.
00:25:23 Speaker 3
Or important current events. So finding ways to connect what you're learning to the real world is really important, no matter what you're teaching. And we're going to show a way to do that. And then 4th, which won't be part of the activity, but it's also important to build in certain instructional conditions such as student goal setting, self-directed learning, collaborative learning, which there's a little bit of collaborative learning in this.
00:25:43 Speaker 3
UM.
00:25:44 Speaker 3
To increase reading, engagement and conceptual learning for students, so making sure that you engage them in this work. So as she moves on to the next page, one of the ways that we have to help ensure that students are motivated and engaged with what they're going to read is developing a hook question. So as a teacher thinking about the content. So this particular article is going to be about.
00:26:04 Speaker 3
Woody Vines, which on the surface doesn't sound very interesting, right? But they're invasive species, and we know that kids in general are taught long enough to know they are interested in invasive species. So how can we come up with a question as a teacher to both get our kids interested in what we're going to teach, which is that again?
00:26:23 Speaker 3
Scientific lesson on Woody vines and find out what they know, because if they don't understand the concept of invasive species, we're going to have to do some pre teaching because that is critical. Then them understanding this article. So Laura now came up with a question. You'll see it about midway down. So the well, the first thing you'd want to do and your question is to really.
00:26:43 Speaker 3
Got it.
00:26:44 Speaker 3
Think about the topic again. The stem of that question. So you want to really think about what can I do to captivate student or capture student interest? So it should be broad enough that all students are going to have some understanding of that topic, but narrow enough that you get to again the main concept so that you'll know if your students have any understanding of that topic.
00:27:04 Speaker 3
Well, So what I want you to do in the chat. I think everybody's introduced themselves. Thanks for doing that. What a.
00:27:08 Speaker 3
Group, we have an incredible group here.
00:27:10 Speaker 3
So proud and excited to see that. So the question we came up with, what kinds of invasive species do you know about and which ones do you think which one do you think has had the most significant impact in our state? So Florida is a very large and diverse state. We have people all over the state on this particular webinar as well. So think about that and I want you to put something in the chat.
00:27:32 Speaker 3
What are some invasive species that we have across Florida and which one of those have really had a?
00:27:37 Speaker 3
Significant impact in our.
00:27:38 Speaker 3
State. Ohh, I knew pythons were going to come up. I see them all coming in now. Thank you guys for.
00:27:45 Speaker 3
That gets a lot of press anyway. Yep. Iguanas the falling out of trees at 39 degrees. We've seen that story, too, like kudzu. This article is going to be about kudzu. So clearly, we've got some knowledge there, Boas. Yeah. And there's actually been laws about which animals we can bring in now based on some of these exotic species we've had come in.
00:28:08 Speaker 3
Good. Yep. We've got a lot of pythons. Well, there's a lot of press on pythons.
00:28:13 Speaker 3
Lionfish. All right, get to the saltwater. That's another bad invasive species we have. Yes, Rebecca, they aren't decimating the ocean ecosystem. Thanks for putting that next step. About what impact they've made. Good. They eat a lot of are different as to where we eat fish. The big lizards. I like it. We have them everywhere.
00:28:30 Speaker 3
Kudzu, iguanas, giant lizards, those now.
00:28:33 Speaker 3
Monitors. Those are scary.
00:28:36 Speaker 3
We're in Tallahassee. We don't get some of those species up here because it actually freezes. But I know you get them down there. What a great. So I can tell plants have lots of different plants I can. Spanish Moss, snakes, lots of snakes. Tree frog, the Cuban tree frogs. Definitely. They're they're really bad. We actually get some of those even up here. Melaleuca trees.
00:28:56 Speaker 3
Snake head fish cane toads. Those are bad for dogs. Tortoises behind fish red the red, the Brazilian pepper trees. Absolutely. That's.
00:29:04 Speaker 2
I haven't seen those giant snails, right?
00:29:07 Speaker 3
Yeah, the ones there any.
00:29:09 Speaker 3
Houses. Yeah, that's pretty crazy too.
00:29:13 Speaker 3
Yep, there's lots of different geckos, capybaras, water hyacinth. Yep, those messed up a lot of lakes. When I was a kid. So those are all really good examples. So I can tell by and large this group has a really clear understanding. Zebra mussels really clear understanding for what invasive species are and you've given me. I don't know what, 20 examples.
00:29:32 Speaker 3
Probably Lori Ballpark from across the state, a couple of you started talking about impacts too, which is awesome because that's the second part of the question. It's hard to do that. And Chad, I, I want to give an applause to the people who focused on impact in chat. That's saying something other points.
00:29:33 Speaker 2
Yeah, at least.
00:29:46 Speaker 3
Of entries, there's a lot of them so.
00:29:48 Speaker 3
So the point of this is and you don't want to spend too long on this, I'll say that we haven't looked at a piece of text yet. You're just responding to a question as a teacher, though, this is incredibly helpful for me because it tells me that you all understand what invasive species are, and it's also interesting. These are really interesting animals. If we were in a classroom.
00:30:08 Speaker 3
But have you talked about this a little bit and actually come up with which one you think in your small group had the biggest impact in Florida. So it's something that can be very engaging. Again, it's something that provides inside as a teacher. You're walking around the classroom.
00:30:24 Speaker 3
Listening if I think that you don't get this concept, I'm going to spend some time teaching it. Now. What I'll say is I should take more than 5 minutes on this. I had a fifth grade.
00:30:32 Speaker 3
Teacher loved him.
00:30:33 Speaker 3
To death he would if I got, and I was that kid, if I.
00:30:36 Speaker 3
Got him talking.
00:30:37 Speaker 3
About fishing boom. There's a whole day instruction off and I was that kid who would have brought up fishing intentionally to throw my social studies.
00:30:44 Speaker 3
5th grade class off and just talk about fishing so you can't spend forever on this. It's like a 5 minute thing, but it builds engagement and interest in what you're going to read. And if you can peak your students interest, there's a lot bigger chance that they're actually going to read the text and it lets, you know, do I need to pre teach this concept of invasive species?
00:31:02 Speaker 3
So it's just a really good activity around that article. And like I said, the articles focused on woody vines, which are invasive species and kind of some of the issues with those. So with that, you guys did a fantastic job. Thank you for.
00:31:15 Speaker 3
Participating. We're going to move on to the second activity and Lori's going to talk a little bit about vocabulary now.
00:31:20 Speaker 2
OK. So you see there was a a cool little button at the bottom of the page that I can click on. It would take me back to this home page and so now we're going to go to the section that has to do with providing.
00:31:32 Speaker 2
Explicit vocabulary instruction.
00:31:34 Speaker 2
And again, all of us know that that's really important.
00:31:37 Speaker 2
And so when we when we train content area teachers, we spend some time with them and talk about how they can use morphology and how you know what a benefit it is, especially in content areas such as science. If we teach Greek and Latin roots, how beneficial that is to helping students to begin to decode words on their own and.
00:31:58 Speaker 2
Figure out meanings of words on their own, and so we we teach them about that. We teach them about context clues. We also spend some time.
00:32:08 Speaker 2
Working with our content area teachers in helping them to do more than pass out a set of words on a Monday have students write sentences and take a test on Friday because we know when that happens that those words might not make it into their.
00:32:28 Speaker 2
Vocabulary per se. They may know them on Friday, but by the next Friday, maybe not so much. And so you see, with this particular recommendation, there are four how to.
00:32:41 Speaker 2
2 Steps one is making sure that you dedicate time to vocabulary instruction. That's very important. If you don't spend the time instructing, then chances are your students are not going to master that vocabulary again. Passing the words out, having the right sentences take the test. Not much instruction to that, and then the.
00:33:01 Speaker 2
Activity that we chose to go along with this recommendation really focuses on the next two how to steps the second one having is use repeated exposure to new words, all in oral context and also in writing context.
00:33:18 Speaker 2
To make sure that students have a sufficient time to practice, they need to use these words. The expectation needs to be in the classroom that they're going to use the vocabulary of the content area that they're in, and so we encourage content area teachers not to shy away from that vocabulary. They should use it in the classroom.
00:33:38 Speaker 2
That expectation should be there for their students, and then that third, that third have to step.
00:33:45 Speaker 2
Give sufficient opportunities to use new vocabulary in a variety of contexts through activities such as discussion, writing and extended reading.
00:33:54 Speaker 2
And so those two, how 2 steps we're going to focus on with this particular activity. And then that last half two step is providing students with strategies to make them independent vocabulary learners and like I shared, Kevin and I do that with our content area teachers that we work with, that's particularly where we spend the majority of our time.
00:34:16 Speaker 2
In training with content area teachers, because if they can help make their students independent vocabulary learners, that really will get them some.
00:34:24 Speaker 2
Bang for their.
00:34:26 Speaker 2
OK. So we're going to focus though on ensuring that our students have that repeated exposure and that they have.
00:34:34 Speaker 2
The opportunity to.
00:34:35 Speaker 2
Use words in context in writing and also in in their oral language. And so here we just have an example of a linear array and Kevin.
00:34:45 Speaker 2
Shared that all of the activities are based on that article that we were talking about, The Stranglers of the top of the tropics article and so in this article it's it addresses the fact that lianas those woody vines are becoming more prevalent.
00:35:02 Speaker 2
Well, the trees and the forests are becoming more scarce because the lianas are overtaking the trees and.
00:35:10 Speaker 2
We have those words at either end and of our linear array, and so the intent here the goal is to create a continuum from abundant to scarce, and then we have provided a number of words that would fit in that continuum. And so you see plentiful, occasional, ample.
00:35:30 Speaker 2
Irregular, rare, infrequent and sufficient.
00:35:34 Speaker 2
And so we would pass out on either note cards or use whiteboards or sticky notes and have are in small groups. Students would put scarce and abundant on either end and then excuse me, and and then in their small groups, they would work to arrange the words.
00:35:53 Speaker 2
In that continuum, you can't change the anchor words. That is the deal, but they have to agree on how they would place the words in between.
00:36:02 Speaker 2
And the whole intent here is that students discuss words and their meanings and their nuances, and so I'm you may very well have heard of shades of meetings. So we're getting at that as well. And while we can't necessarily do that while we're together virtually, I will ask you to put in the chat.
00:36:23 Speaker 2
What do you think is the word that you would put next to abundant right next to it? What would go closest to abundance?
00:36:34 Speaker 2
Enter that in the chat as you would.
00:36:37 Speaker 3
Is not necessarily the wrong answer, so we'll throw.
00:36:39 Speaker 2
Yeah, I see plentiful. I see ample.
00:36:43 Speaker 2
Probably more plentiful than amples.
00:36:48 Speaker 2
Great. More. Yeah. So you're coming at least to two words that you might consider placing the closest to abundant and I'm.
00:36:56 Speaker 2
Glad that not everybody agreed on that one right answer because there is not one right answer. What you want to have happen is the students would have a conversation. Well, why would you put ample there? I think plentiful would really be more appropriate, cause plentiful means that you really have more than enough and so you want that conversation to occur.
00:37:18 Speaker 2
And that's what's most important.
00:37:20 Speaker 2
So let's go to the other end.
00:37:22 Speaker 2
And what word enter in the chat? What word would you put closest to scarce?
00:37:29 Speaker 2
What would you put closest to scarce?
00:37:33 Speaker 2
I see lots of rares. I see an occasional.
00:37:37 Speaker 2
That's interesting. I'd love to hear the thought there, rare or infrequent.
00:37:42 Speaker 2
OK.
00:37:46 Speaker 2
So again, we're not all settled on the same word that would go closest to scarce, and that's absolutely what you would hope you would hope that there would be discussions regarding these particular words and what exactly they mean and where they fall on that continuum.
00:38:03 Speaker 2
This activity would take 5-10 minutes tops and if a teacher is incorporating activities like this in the classroom every day, just 10 or 15 minutes dedicated to work with vocabulary, I would. I would say that probably.
00:38:23 Speaker 2
They would get a lot better results on that test on Friday and certainly a lot better chance that students are going to remember what those words mean beyond Friday.
00:38:34 Speaker 1
OK.
00:38:35 Speaker 2
And so just an example of an activity that could be used in a content area class that is not time intensive, but certainly very valuable related to vocabulary.
00:38:46 Speaker 2
So we go back to our homepage.
00:38:49 Speaker 2
And we're going to move on to this third. No, we're not. We're going to move to the second recommendation, which has to do with comprehension strategy instruction.
00:39:01 Speaker 2
And so here again you see those how 2 steps that are related to that particular recommendation, how that would work in the classroom. And so we want to show our students how to use and apply those comprehension strategies. So we'll be focused on that.
00:39:20 Speaker 2
And so they can be used not only with just one text, but with multiple texts with other texts that they may use and then using those teaching students how to use those vocabulary or those comprehension strategies as a matter of routine and when they should use them.
00:39:37 Speaker 2
And so the the activity that we chose for this again based on the article that we have is this directed note taking activity. And I know Kevin shared, you know largely why he's where he is right now is because he had lots of kids that didn't know how to read well.
00:39:57 Speaker 2
When he was teaching English language arts, similarly, I taught 6th grade science for a number of years and I had kids that I knew couldn't read the textbook. And So what I would do, because I knew they couldn't read and I knew I had them 50 minutes a day.
00:40:12 Speaker 2
And I needed to teach some.
00:40:13 Speaker 2
Science is, I would read the textbook for them, and then I would summarize what I thought to be important and we would throw it up on. This is going to date me. We would throw it up on the overhead projector and they would copy.
00:40:27 Speaker 2
And so guess what? There's not been much research in regard to how copying and helps students to comprehend text, but I didn't know what else to do. And so here's an example of an alternative, and that is rather than the teacher doing all the work we provide.
00:40:47 Speaker 2
A scaffolded means for students to take notes.
00:40:50 Speaker 2
And so instead of them just randomly writing down stuff, we provide them with an opportunity to place information from the text and categories. And so this particular text has to do with Liana growth and that is influenced by temperature, sunlight and nutrients and water.
00:41:11 Speaker 2
And there's evidence of all of those things in the article, there's information related to each one of those categories.
00:41:19 Speaker 2
We leave a space for a paragraph number because students will have a paragraph where they find that information in the article they can write in a complete sentence, but I know, gasp, they don't have to. If you don't require them to do so, and then they just check which category did does this have to do with?
00:41:38 Speaker 2
This provides them with the opportunity to do the work and provide some scaffolding so a teacher can actually identify those concepts that he or she thinks are really important. They want their students to walk away from this text with.
00:41:51 Speaker 2
It also provides an opportunity to engage in a discussion which Kevin will talk about here in just a little bit, but a couple of examples of some notes from that Article I wrote down. There's intense competition from the yanas for above and below ground resources, and that's in paragraph 11.
00:42:11 Speaker 2
And above and below ground resources, I would mark sunlight as an above ground.
00:42:16 Speaker 2
Source and also water and nutrients for a below ground resource and so it would be that kind of thing that that students would do throughout this activity. So provides them with scaffolding to do the work. But.
00:42:32 Speaker 2
The teacher still provides that level of support to ensure that they are gaining the concepts that are necessary from the text.
00:42:41 Speaker 3
Awesome. Thanks so much, Lori. While Lori's going to the next one, what I'll say a couple of quick things. One, students absolutely need read the text, right? So if they never read texts, it's really hard for them to build comprehension and background knowledge and all the other pieces are important. So allowing them to read the text and find these notes is one way to really build comprehension 2. If you look at the article itself.
00:43:02 Speaker 3
We numbered the paragraphs and there was a reason for that, like Laurie said in in paragraph 11, I found this, so it's quick for them to reference where that comes from. The other thing I'll say is we also numbered.
00:43:13 Speaker 3
The captions underneath the pictures I served on assessment committees as a teacher, as a coach and at the Department of Education for a long time, and I can't tell you how many times I would see written response items or even multiple choice items where the answer was right there and a caption underneath the picture that the kids had clearly never read. Sometimes those subheadings captions.
00:43:33 Speaker 3
It's invisible text, so we have to teach our students that they're responsible for that text, too, that sometimes the most some of the most important text you can get is from a graphic or a figure or a caption, and not to ignore those. So I just wanted to mention that too. That's another thing that.
00:43:47 Speaker 3
Tend to talk to teachers about in terms of improving comprehension. Sometimes they leave out really important text features that the authors have given them. So thanks so much Laurie, for for talking about the importance of ensuring that our students have good comprehension strategies and our teachers provide that. So the next recommendations providing opportunities for extended.
00:44:07 Speaker 3
Discussion of text, meaning and interpretation, and I think of all these recommendations, this one gets left out frequently. We know it's hard to do. We know that, you know, it's a struggle to find ways it takes.
00:44:18 Speaker 3
On, but if we allow our students to have those deep conversations about the text, I can almost guarantee you that they're going to comprehend it better if you give them time to talk about it than they would otherwise. I've been training teachers on comprehension strategies for 20 years, and honestly, there's only three ways that I know of to improve comprehension. Every strategy I've seen.
00:44:39 Speaker 3
Based on one of these.
00:44:39 Speaker 3
Three things trick the kids into reading the.
00:44:42 Speaker 3
Text. So if they've read it.
00:44:44 Speaker 3
How can I trick them into rereading it?
00:44:46 Speaker 3
Two is writing about the text, which we don't talk about today, but that's another important strategy is having students write about the text, and three is talking about the text. Almost every strategy I've ever seen is either one of those things, or a combination of those things. So this one talking about the text is really important. So some of the how 2 steps for how to do this.
00:45:04 Speaker 3
First, make sure.
00:45:05 Speaker 3
You prepare for the discussion by selecting.
00:45:08 Speaker 3
Materials that are engaging. If you can, we know that's not always the case, but there's ways. Like I said, this isn't the most exciting article in the world, but we actually if you come up with the second part of this stimulating.
00:45:18 Speaker 3
Questions. It actually doesn't matter. I mean, no, not all the contents in the world's going to work with this, but a lot of it will if you can come up with those questions, then you'll drive the debate. Students love to argue. You just have to find a way to tap into that because that is very engaging for adolescent students. Is argumentativeness they really enjoy arguing.
00:45:38 Speaker 3
And again, if you can get them there, they really will learn a lot about the text. 2 ask questions that help provide continuity and extend the discussion, and we'll again show you that.
00:45:48 Speaker 3
There three is provide that task or discussion format that students can follow when they discuss text in small groups, which you'll see in the example and then develop and practice the use of specific discussion protocol. So really we have a little bit of focus on some of these, but all of these come into somewhat of a place I'm going to go through this particular activity with you. So Lori?
00:46:08 Speaker 3
Talk through with you that direct note taking.
00:46:13 Speaker 3
Handout which is graphic organizer on basically taking notes on those 3 categories which in terms of Liana basically factors that impact Leona growth where temperature and that temperatures 1 waters nutrients is another and then see temperature, water, nutrients.
00:46:34 Speaker 3
But sunlight. Thank you. Very important sunlight. So those are our three different categories that we have to take notes on. So as you go through the article, none of those are wrong answers. There is evidence between all three of those, although sunlight may not have as much support since I couldn't remember it. That's not the whole story.
00:46:50 Speaker 3
But there isn't.
00:46:51 Speaker 3
As much support for some as others. So really what we have our students do after they finish the.
00:46:56 Speaker 3
Directed note taking.
00:46:57 Speaker 3
They would go through and have a consensus building discussion as they go through their notes to determine which of those three they felt had the strongest level of evidence.
00:47:07 Speaker 3
Within that article, and as they go through that discussion, they really try to think about and winnow down, and they have to really come to consensus. So we only want one person.
00:47:17 Speaker 3
And the whole group.
00:47:18 Speaker 3
Sharing that particular response so when they go through, they have to have the discussion about which of those they feel and they might have to vote. They might have to arm wrestle. We don't know what it's going to take.
00:47:28 Speaker 3
They got to come to a consensus discussion in their small group, then from that, one of the members is going to report out and say.
00:47:34 Speaker 3
This is our.
00:47:34 Speaker 3
Group vote. Typically we also do an individual group vote because we see students don't always agree with their group and that's.
00:47:41 Speaker 3
OK, so when we set this up again, we have them go through. We have categories, they're going to select from. They have, it's a, it's gotta be again categories that work for the direct and note taking, they're going to lead to a question that has a debate.
00:47:56 Speaker 3
So within this three again they pick which of those 3 sunlight, water and nutrients or temperature they feel the biggest impact on Leona group. Then once they come to consensus, they do the group vote the the the individual vote. Then we have them go back to the article and say OK for your specific groups response.
00:48:15 Speaker 3
We want you to find.
00:48:16 Speaker 3
Every new associated with that response and.
00:48:19 Speaker 3
Be prepared to debate.
00:48:20 Speaker 3
And again, because they're all good responses, we typically have at least 2 answers are selected from the three. Then they go through a debate and we have a whole protocol for that where the minority group, the one who had the least responses for that particular question, goes first. They share their ideas.
00:48:40 Speaker 3
An important part of this is the teacher doesn't actually validate any of the responses. They just say that's good. Where is that in the text? So there's some protocols you can follow as a teacher.
00:48:49 Speaker 3
To help facilitate.
00:48:50 Speaker 3
This so they go through the whole discussion, then at the end we revote individually to see if any minds have changed. Kids love that because they want to know that their argument was.
00:49:00 Speaker 3
That they actually, you know, made people change their minds and they will get into this so much they look at again the article itself, they dig through, they start quoting this like it's really.
00:49:13 Speaker 3
You know, some kind of important text when it's really in this case, an article about Woody Vines, but they will get into it and actually quote different cynicism paragraphs and really want to own that text. There's no way when you get through a discussion or debate like that, that they don't have a deep understanding of the.
00:49:28 Speaker 3
This article because you've asked them to do so many things and gone back and reread so many times for different purposes. That's an important part of this is you're triggering them and rereading the text, talking about the text. Then we typically have them write an essay on their response. The response that they, you know, after the debate agreed with they have to write an essay.
00:49:49 Speaker 3
They go through all those steps, they have to have learned and comprehend it in some way.
00:49:54 Speaker 3
This particular text, so those are the activities that we put in this infographic. Again, it's a pretty quick short infographic to share these recommendations and to talk again about a couple of activities that can be done in the classroom based on one article at least. So with that, I'm going to.
00:50:10 Speaker 3
Turn it back over to Laurie.
00:50:12 Speaker 3
And we're going to she's going to share.
00:50:13 Speaker 3
Another document, and we're going to.
00:50:15 Speaker 3
A little bit.
00:50:16 Speaker 1
OK.
00:50:16 Speaker 2
And thank you Kevin for sharing all that. One thing I might note too is there's been recent research that has shown that when students have to come to consensus like that, that that definitely a a deeper comprehension than if they just discuss the text. So when they actually have.
00:50:36 Speaker 2
To meeting a small group, talk about it and come to a consensus regarding a position they're going to take. That's very powerful. So thank you for that.
00:50:47 Speaker 2
So we want to share just on our last couple of minutes that we have with you, a couple of tools. One of them exists already and the other one is in development and this is we, we know that we have the.
00:50:59 Speaker 2
The walkthrough tool that is aligned to the Florida standards for ELA, but we also have developed at the Regional Educational Lab SE, a tool that can be used not only for ELA, but in content area classrooms and also in self-contained classrooms for elementary.
00:51:20 Speaker 2
School. And here you see just an excerpt of one of the pages, and you'll see that it aligns very much with the practice guys. We were just talking about. And so you see it and there's a reference to every practice guide that's used as a basis for this particular walkthrough. So as we think about how we can encourage content.
00:51:41 Speaker 2
For your teachers to use these practices in their classrooms and to ascertain.
00:51:45 Speaker 2
If that's happen.
00:51:45 Speaker 2
Meaning this is a tool that could be used to help with that, and so you see just a section there on vocabulary is there time dedicated to vocabulary. Are you seeing that? Are there domain specific words that are taught during that time? Are all-purpose academic words taught. Remember the practice guide that we talked about for our.
00:52:05 Speaker 2
English learners how important that was, and then the repeated exposure for vocabulary. And so this goes on and just.
00:52:14 Speaker 2
It represents the various areas of adolescent literacy according to the practice guides. It's out there. You can absolutely use it. It's free for anybody to use. I put a link to it in the chat for you. So you would have it.
00:52:28 Speaker 2
And then this is really exciting for us. We are in the process of building a professional learning community that is based on those well, all five of those recommendations from them proving adolescent literacy, practice guide. And so we are excited about that. It is in the very beginning stages of being.
00:52:49 Speaker 2
Built, but you'll find lessons like the one that we just shared with you in more detail. The in fact, we're traveling to Mississippi tomorrow because on Wednesday we're going to film some classroom instruction there using these practices in by real teachers and real content.
00:53:09 Speaker 2
Or any class.
00:53:10 Speaker 2
Rooms. We'll have a facilitator Quick start guide and an institutionalizing support guide to help with implementing the PLC and then sustaining the practices in a school or district. There'll be a session guide for facilitators and participants. Slide decks will be there with notes.
00:53:31 Speaker 2
There'll be an appendix with different lessons and guidance documents and tools to help with implementation, and we're really excited about the video.
00:53:41 Speaker 2
We're particularly excited because we have a piece for facilitators. We have already video of of Kevin and I facilitating some training. And so that's not something that I recall having seen before. Isn't a facilitators guide showing me as a facilitator?
00:54:01 Speaker 2
What that looks like, and so we are really excited to have those clips available to help our facilitators.
00:54:09 Speaker 3
I just want to thank the Panhandle area education consortia and Leon County Schools and all the districts who are part of this for being part.
00:54:16 Speaker 3
Of that videoing.
00:54:17 Speaker 2
Right. And our time is rapidly coming to a close. If you have any questions, feel free to drop them in the chat. If we don't have time right now, we will certainly get back to you. And those are our goals and objectives. And here's our e-mail addresses. If there's anything that you need from Kevin or need.
00:54:38 Speaker 2
Please know that you can e-mail us anytime.
00:54:41 Speaker 2
We will promise to get back with you quickly. That is something that we pride ourselves on.
00:54:45 Speaker 2
If you don't hear from us in 24 hours, please call our families because something terrible has happened. So we promise that we will respond to your questions. And if you should need anything at all. And so a big thank you to Melinda and the just read Florida office for hosting us today. It was a privilege to be with you.
00:55:05 Speaker 2
We just thank you for all of the work that you do every day for the teachers in your districts, the school.
00:55:14 Speaker 2
The students that you serve, we know that we have wonderful, dedicated educators in our state and we're very proud of you. So thank you for all.
00:55:21 Speaker 2
The work that you do, and I think that Linda said that we can go ahead and adjourn. Kevin, any closing thoughts?
00:55:30
Is that?
00:55:30 Speaker 3
Thank you all for being here. We can't again.
00:55:33 Speaker 3
We all work together to make sure that our students are successful and I want to thank everybody for your role in that work. And we're just so proud of our state and for everyone in it.
00:55:42 Speaker 3
So thank you.
00:55:43 Speaker 2
Yes, thank you. You all have a?
00:55:44 Speaker 2
Great afternoon and evening.




