Florida Reading Endorsement Alignment Matrix

Competency 2

Instructions for Completion: Please reflect the course number and the name of the course in the first column. It is not necessary to re-enter these on each line if the same course is used to meet all of the indicators within the competency. In this case, you may wish to merge the first column under each section after listing the course number and name once, to indicate the same course number and name are being used to cover each indicator in that particular section. In the second column, list any required course reading(s) related to the indicators in each section. The third and fourth columns include the indicator code and text and should not be altered. If an indicator correlates exactly (or nearly so) to an indicator in the Florida Teacher Standards for ESOL Endorsement 2010, the ESOL indicator is designated with an asterisk (*). Please note that while only a few indicators correspond exactly to ESOL indicators, there is a good deal of overlap in content of the two endorsements. If an opportunity to incorporate explicit, systematic, sequential and multisensory approaches to teaching the foundational reading skills exists, the indicator will be designated by the star symbol(.
In the Curriculum Study Assignment column, please provide a thorough description of the assignment(s) and activities that will ensure that the teacher candidates (or inservice teachers) meet the indicator or indicator sets. One assignment may cover multiple indicators listed in an indicator set, but it must be clear how the teacher candidate (or inservice teacher) will be asked to demonstrate mastery of each indicator covered by that assignment. If the indicator reflects that there should be application by the teacher candidate (or inservice teacher), the description should include how this will be accomplished. For example, teacher candidates (or inservice teachers) may be working with students in the field or they may be role playing with other teacher candidates (or inservice teachers) in the course. The Summative Assessment column should provide a detailed description of how the specific foundational reading skill or competency will be assessed. 

Example for Competency 2: Foundations of Reading Instruction

	FOUNDATIONAL READING SKILL: PHONICS

	Course Number and Name of Course
	Required Course Reading(s)
	Indicator Code
	Specific Indicator
	Curriculum Study Assignment at Indicator Level with Built-In Formative Assessment
	Summative Assessment 

	EDU2324

Foundations of Reading
	Read Chapter 4 of XXX by XXX “Phonics Instruction.” 

Read “English Language Learners and the Five Essential Components of Reading Instruction.” http://www.readingrockets.org/article/english-language-learners-and-five-essential-components-reading-instruction 
	2.D.1
	Apply intentional, explicit, systematic instructional practices for scaffolding phonics development on a continuum from the individual phoneme-grapheme level through the multi-syllabic word level. (  
	Teacher candidates (inservice teachers) will be assigned a phonics skill that is tied to a grades K-5 phonics Language Arts Florida Standard (LAFS) to research and model an intentional, explicit, systematic multisensory phonics strategy. The instructor will provide oral feedback. After modeling the strategies by grade level to reinforce the phonics development continuum, teacher candidates (inservice teachers) will complete a written reflection (which will serve as a ticket out the door) on how their strategy may need to be altered to meet the needs of an English language learner.
	Teacher candidates (inservice teachers) will continue to develop their unit plan. Using the appropriate grade level LAFS, the teacher candidate  (inservice teacher) will design five phonics activities that incorporate intentional, explicit, systematic multisensory phonics strategies that are connected to the learning goals established in the reading comprehension section that could be used during small group instruction. The activities should be differentiated to address the needs of individual students performing at various levels according to the results of the phonics assessment that was given as part of the diagnostic assessment teacher candidates (inservice teachers) are required to administer to students in the grade level they are designing their unit plan.

	
	
	2.D.2
	Recognize and apply an English language learner’s home language as a foundation and strength to support the development of phonics in English. (
	
	


Reading Endorsement Guiding Principle: Teachers will understand and teach reading as an ongoing strategic process resulting in students comprehending diverse text. Teachers will understand how writing, listening, and speaking support the teaching of reading, and how family involvement supports student achievement in reading. Teachers will understand that all students have instructional needs and apply the systematic problem solving process: use data to accurately identify a problem, analyze the problem to determine why it is occurring, design and implement instruction/interventions, and evaluate the effectiveness of instruction/interventions. Teachers will understand that the problem solving process is recursive and ongoing, utilized for effective instructional decision making. 

	FOUNDATIONAL READING SKILL: COMPREHENSION

	Competency 2: Application of Research-Based Instructional Practices 

Teachers will scaffold student learning by applying the principles of research-based reading instruction and integrating the six components of reading. 

Teachers will engage in the systematic problem solving process.

	Course Number and Name of Course
	Required Course Reading(s)
	Indicator Code
	Specific Indicator
	Curriculum Study Assignment at Indicator Level with Built-In Formative Assessment
	Summative Assessment 

	
	
	2.A.2
	Use both oral language and writing experiences to enhance comprehension. (
	
	

	
	
	2.A.4
	Provide opportunities for student extended text discussion to enhance comprehension, promote motivation and student engagement. 
	
	

	
	
	2.A.5
	Select narrative or informational print or digital texts that are appropriate to the comprehension instruction to be provided. 
	
	

	
	
	2.A.6
	Provide comprehension instruction that supports students’ ability to read multiple print and digital texts and to synthesize information within, across and beyond those texts. (
	
	

	
	
	2.A.3
	Apply appropriate instructional practices determined by the student’s strengths and needs, text structure, and the reading demands of domain specific text. (
	
	

	
	
	2.A.1
	Apply intentional, explicit, and systematic instructional practices for scaffolding development of higher order thinking, comprehension skills, comprehension monitoring and self-correcting (e.g., reciprocal teaching, “think aloud,” etc.). (
	
	

	
	
	2.A.8
	Model a variety of strategic activities students can use to foster comprehension monitoring and self-correcting. (
	
	

	
	
	2.A.7
	Scaffold discussions to facilitate the comprehension of text and higher order thinking skills for students with varying English proficiency levels. 
	
	

	
	
	2.A.9
	Recognize, describe, and incorporate appropriate comprehension assessments to guide instruction. (
	
	

	FOUNDATIONAL READING SKILL: ORAL LANGUAGE

	Course Number and Name of Course
	Required Course Reading
	Indicator Code
	Specific Indicator
	Curriculum Study Assignment at Indicator Level with Built-In Formative Assessment
	Summative Assessment 

	
	
	2.B.1
	Apply intentional, explicit, and systematic instructional practices for scaffolding development of oral/aural language skills (e.g., language experience approach, Socratic questioning). (
	
	

	
	
	2.B.2
	Create an environment where students practice appropriate social and academic language to discuss diverse texts. 
	
	

	
	
	2.B.4
	Use writing experiences to enhance oral language (e.g., interactive writing, student to teacher sentence dictation). (
	
	

	
	
	2.B.3*
	Recognize and apply an English language learner’s home language proficiency as a foundation and strength to support the development of oral language in English. (
	
	

	
	
	2.B.5
	Recognize, describe, and incorporate appropriate oral language assessments to guide instruction. (
	
	

	FOUNDATIONAL READING SKILL: PHONOLOGICAL AWARENESS

	Course Number and Name of Course
	Required Course Reading
	Indicator Code
	Specific Indicator
	Curriculum Study Assignment at Indicator Level with Built-In Formative Assessment
	Summative Assessment 

	
	
	2.C.1
	Apply intentional, explicit, systematic instructional practices to scaffold development of phonological awareness. (e.g., blending and segmenting syllables, onset-rimes, and phonemes). (
	
	

	
	
	2.C.2
	Provide opportunities for students to use oral/aural language to enhance phonological awareness (e.g., rhyming and alliteration). (
	
	

	
	
	2.C.4
	Use writing experiences, in conjunction with phonological instruction, to enhance reading achievement (e.g., Elkonin boxes or magnetic letters, individual response whiteboards). (
	
	

	
	
	2.C.3
	Understand and apply knowledge of how variations in phonology across languages affect English language learners’ reading and writing development. (
	
	

	
	
	2.C.5
	Recognize, describe, and incorporate appropriate phonological awareness assessments to guide instruction.  (
	
	

	FOUNDATIONAL READING SKILL: PHONICS

	Course Number and Name of Course
	Required Course Reading
	Indicator Code
	Specific Indicator
	Curriculum Study Assignment at Indicator Level with Built-In Formative Assessment
	Summative Assessment 

	
	
	2.D.1
	Apply intentional, explicit, systematic instructional practices for scaffolding phonics development on a continuum from the individual phoneme-grapheme level through the multi-syllabic word level.  (
	
	

	
	
	2.D.2
	Recognize and apply an English language learner’s home language as a foundation and strength to support the development of phonics in English. (
	
	

	
	
	2.D.3
	Use oral/aural language and writing experiences to enhance phonics instruction (e.g., sentence strip words, phrases, and pocket charts). (
	
	

	
	
	2.D.4
	Recognize, describe, and incorporate appropriate phonics assessments to guide instruction. (
	
	

	FOUNDATIONAL READING SKILL: FLUENCY

	Course Number and Name of Course
	Required Course Reading
	Indicator Code
	Specific Indicator
	Curriculum Study Assignment at Indicator Level with Built-In Formative Assessment
	Summative Assessment 

	
	
	2.E.1
	Apply intentional, explicit, systematic instructional practices to scaffold accuracy, expression, rate, and reading endurance (e.g., paired reading, repeated reading, echo reading, reader’s theater, etc.). ( 
	
	

	
	
	2.E.2
	Use oral/aural language and writing experiences to enhance fluency (e.g., poetry charts, song lyrics). (
	
	

	
	
	2.E.3
	Recognize, describe, and incorporate appropriate fluency assessments to guide instruction. (
	
	

	FOUNDATIONAL READING SKILL: VOCABULARY

	Course Number and Name of Course
	Required Course Reading
	Indicator Code
	Specific Indicator
	Curriculum Study Assignment at Indicator Level with Built-In Formative Assessment
	Summative Assessment 

	
	
	2.F.1
	Apply intentional, explicit, systematic instructional practices to scaffold vocabulary and concept development (e.g., shared reading, semantic mapping, etc.). (
	
	

	
	
	2.F.4
	Provide an environment that supports wide reading of print and digital texts, both informational and literary, to enhance vocabulary. 
	
	

	
	
	2.F.5*
	Incorporate instructional practices that develop authentic uses of English to assist English language learners in learning academic vocabulary and content. (
	
	

	
	
	2.F.7
	Use multiple methods of vocabulary instruction (e.g. multiple contexts, examples and non-examples, elaborations, etc.). (
	
	

	
	
	2.F.3
	Incorporate vocabulary instruction through analogies (e.g., cognates, Greek and Latin roots). 
	
	

	
	
	2.F.2
	Provide for continual integration, repetition, and meaningful use of domain specific vocabulary to address the demands of academic language. 
	
	

	
	
	2.F.6
	Use oral/aural language and writing experiences to enhance vocabulary (e.g., interactive word walls, word sorts, word charts for secondary). (
	
	

	
	
	2.F.8
	Recognize, describe, and incorporate appropriate vocabulary assessments to guide instruction. (
	
	

	FOUNDATIONAL READING SKILL: INTEGRATION OF THE READING COMPONENTS

	Course Number and Name of Course
	Required Course Reading
	Indicator Code
	Specific Indicator
	Curriculum Study Assignment at Indicator Level with Built-In Formative Assessment
	Summative Assessment 

	
	
	2.G.5
	Demonstrate understanding of similarities and differences between home language and second language reading development.  
	
	

	
	
	2.G.1
	Apply comprehensive instructional practices, including writing experiences that integrates the reading components. (
	
	

	
	
	2.G.3
	Use resources and research-based practices that create information intensive environments (e.g., diverse classroom libraries, inquiry reading). (
	
	

	
	
	2.G.4
	Use research-based guidelines for selecting literature and domain specific print and digital text appropriate to students’ age, interests and reading proficiency (e.g., young adult literature, informational texts).
	
	

	
	
	2.G.2
	Identify instructional practices to develop students’ metacognitive skills in reading (e.g., text coding such as INSERT, two column notes). (
	
	

	
	
	2.G.6
	Triangulate data from appropriate reading assessments to guide instruction. (
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